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 1.5 The Third Quest Materials

 

RESEARCH

SNAPSHOT

“There are many points in the process where comprehension 
may break down. Word reading, vocabulary, syntax, 
background knowledge, inferencing, metacognition, and 
working memory are all skills that are necessary for making 
sense of text. Each of these has its own continuum, ranging 
from weak to strong, and if there is a weakness in any of them, 
it can negatively affect reading comprehension” (Kilpatrick, 
2015, p. 136).
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SECTION

1.1 PROGRAM BASICS

RESEARCH

SNAPSHOT

Middle and High School Students: In 2017, 24% of eighth-
grade students scored below basic on the National 
Assessment of Educational Progress (NAEP). While there were 
significant positive changes in scores for students at the 50th, 
75th, and 90th percentiles, there were no significant changes 
for students at the 10th and 25th percentiles (NAEP, 2017).

WHAT IS THE THIRD QUEST?
The Third Quest is a comprehensive reading intervention for middle and high school 
students and adults who have reading difficulties. The Third Quest builds foundational 
reading skills within the context of engaging informational text and compelling narra-
tive fiction. The Third Quest provides bell-to-bell instruction in word study, vocabulary, 
comprehension, fluency, study skills, and employability skills related to perseverance, 
teamwork, professionalism, and integrity.

WHO IS THE THIRD QUEST FOR?

Struggling Adolescent Readers

Middle School and High School Students 

The Third Quest is appropriate for struggling adolescent students in middle school 
(grades 5–8) and high school.

• General education intervention students
• Special education students
• Students with dyslexia

Entry Level

Sixth-Grade Students and above

• Students who read between 60–130 wcpm on sixth-grade passages
• Students who read at about a 3.0 to 5.0 grade equivalent
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Section 1.1 Program Basics

Who Is The Third Quest for?

Struggling Adult Readers

The Third Quest is appropriate for adults who do not read with proficiency.

Entry Level • Adults

• Adults who read between 60–130 wcpm on sixth-grade passages
• Adults who read at about a 3.0 to 5.0 grade equivalent

The Third Quest Mission: Fewer adults reading below a basic level!

RESEARCH

SNAPSHOT

The 2003 National Assessment of Adult Literacy (NAAL) 
assessed the English literacy of adults 16 to 65 years old living 
in U.S. households or prisons. (The previous assessment was 
in 1992.) Thirty million adults read below a basic level. Another 
63 million adults read only at a basic level (Baer, Kutner, & 
Sabatini, 2009).

The Third Quest Mission: Fewer students 
reading below basic! 

Fifth-Grade Students
The Third Quest may also be appropriate for struggling fifth-grade students with modi-
fications (see Section 8):

• Students who read between 60–110 wcpm on fifth-grade passages
• Students who read at about a 3.0 to 4.0 grade equivalent
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Section 1.1 Program Basics

Implementation Information

Who

The Third Quest is a program for middle school students (grades 5 to 8), high school stu-
dents, and adults who struggle to read well. (See Section 2.1, Placement.)

Time

50 to 60 minutes per lesson

Number of Lessons

75 lessons

Length of Program

Variable, depending on schedules and student needs. For example:

• If periods are a full 60 minutes, then the program will run 75 days (plus a day or 
two cushion).

• If periods are shorter for early release, conference days, etc., additional time will be 
needed.

• If student populations have special needs (e.g., EL students who need additional 
language support, or students who need additional time for behavioral lessons), 
time may need to be added to the schedule.

Student-to-Adult Ratios

• Large Group. 12–20 students to two adults
• Medium Group. 9–11 students to one adult, with periodic assistance from another 

adult to conduct ORF (Oral Reading Fluency) progress monitoring and extra 
practice if needed

• Small Group. 6–8 students to one adult
• One-to-One. One student to one adult

Commitment

This intervention is designed for schools committed to completing the full Third Quest 
intervention.
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SECTION COMPREHENSIVE AND 
RESEARCH BASED1.2

Comprehensive Versus Targeted

The nature of reading difficulties becomes more complex as students grow older. Stu-
dents who struggle as adolescent readers may have a single targeted need, or they may 
be weak in many aspects of reading. Because schools rarely have the resources to pro-
vide intensive one-to-one instruction, The Third Quest is a comprehensive reading inter-
vention that can be implemented with groups of students. 

The Third Quest includes regular lesson routines that focus on:

• Vocabulary
• Word-Reading Strategies
• Content Knowledge and Big Ideas
• Comprehension Strategies
• Fluency

RESEARCH

SNAPSHOT

Reading Difficulties in Older Students

Vaughn et al. (2008) note that the variation in reading-
related difficulties is greater in older students. For some 
older students, elements related to reading difficulties are 
sometimes due to weak skills in the alphabetic principle, 
word-reading strategies, and fluency. For other older 
students, limited vocabulary and concept knowledge, 
lack of comprehension strategies, and low motivation are 
both consequences and contributing factors to reading 
difficulties. 
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Vocabulary

Section 1.2 Comprehensive and Research Based

Explicit vocabulary instruction in The Third Quest is provided in nearly every lesson. 

Survival Guide • Level 1, Lesson 1 Word Study

4

Level 1 Lesson 1VOCaBulary

★★de • crep • it adj.

Decrepit means old 
and run down.

Look at the picture. � e barn was decrepit. 
G What was wrong with the barn? It was . . .
I Explain why the barn was decrepit. Start 

with: � e barn was decrepit because . . .
G Say the word that means old and run 

down.

★★rel • e • vant adj.

When something is 
relevant, it is important 
to what’s happening.

� e car is gray. Is that relevant to how well it 
runs?
I Why? Start with: � e color of the car is not 

relevant because . . .

Giving compliments is relevant to being a 
good partner.
I What else is relevant to being a good 

partner. Use the word “relevant.”

★★om • i • nous adj.

Ominous means 
threatening.

� e tornado was ominous. 
G What’s another way to say the tornado was 

threatening? � e tornado was . . .
I What makes a tornado ominous? Start 

with: A tornado is ominous because . . .

★★un • for • tu • nate  
out • come n. 

An unfortunate 
outcome is a bad 
ending or result.

Ann didn’t study for her test, so there was an 
unfortunate outcome.
I What was the unfortunate outcome? Start 

with: � e unfortunate outcome was . . .

Marilyn sat on her glasses, and her glasses 
broke. � at was an . . .

★ = New

RESEARCH

SNAPSHOT

Instructional Recommendations

Coyne, Simmons, and Kame’enui (2004), summarizing research on 
vocabulary, identify the importance of directly teaching vocabulary 
words using both contextual and definitional information, giving 
multiple exposures to the words, and encouraging deep processing. 

Recommendations from the Institute of Sciences Practice Guide on 
adolescent literacy include providing explicit vocabulary instruction 
and repeated exposure to new words in multiple contexts, and 
allowing sufficient practice sessions during vocabulary instruction 
(Kamil, et al., 2008).
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Vocabulary

Section 1.2 Comprehensive and Research Based

Then words are used repeatedly in multiple contexts throughout the program. The 
Reader includes 29 uses of the word “relevant” across multiple contexts.

2 

U P S I D E  D O W N

reads books?”
Gradually the room fi lled. Th e teacher’s name was written 

on the screen at the front of the class — Ms. X. What kind of 
name was that? � e teacher clapped her hands.

Mindy thought, “Really?” But the room got quiet. Usually 
everyone kept talking, but everyone just sat there. No one was 
happy.

Ms. X said, “I need your attention.” Th en she waited until 
everyone was listening. Ms. X said, “I am old, mean, and 
cranky. I can see that you are mad, but you are stuck with 
me.”

Mindy was thinking, “� is is bad. � is is so bad. No one 
should have to go to this old school!”

Th e teacher continued, “Being sent to this school is unfair, 
but that isn’t relevant. You are going to learn about what existed 
before you. You will study history and learn!”  What does 
Ms. X think is relevant or important?  Why are the kids 
upset?  Based on what you know, describe Ms. X. 

Th e girl in the seat next to Mindy rolled her eyes. She 
muttered, “� e past! I wish we could just skip this class. 
� e past is the past. No one wants to study the past.”

Ms. X glared at the girl. Th en she pointed at her and said, 
“You should listen.” Next, Ms. X said without expression, “Th is 
class has been selected to send a group into the past. A Quest 
has not been held for a hundred years. Th e last Quest team 
did not return.” Th ere was a moment of silence as the kids 
thought about what the teacher had said.

A kid began to mutter, “No one is going to want to go.” 
But the lanky kid near Mindy sat up and said, “� at 

64 

M O V I N G  F O R W A R D

Shack looked at Tuppins. “Hey, kid. What is going on? 
Where are we?”

Tuppins grinned and began talking. “Given the change 
in climate, it would appear that we have been transported 
from the time of the K-T extinction. It’s rather unfortunate, 
as the opportunity to meet up with a living dinosaur has no 
doubt passed.”  What makes Tuppins think they had been 
transported?  Why is he disappointed?

� e others were thinking, “It’s better not to be extinct.” 
Shack said, “It’s good. We didn’t get killed. We left the 

dying dinosaurs and Madagascar. So Tuppins, where are 
we? We need relevant info.”  What do they need?

Tuppins seemed puzzled. Anna pointed to a fi re pit. Th ere 
were coals and a few bones. 

Tuppins looked and started talking again. “It would 
appear that we are in the Age of Mammals. Mammals began 
to appear on Earth about 200 million years ago. When the 
dinosaurs went extinct, many new mammals began to appear. 
Actually, it wasn’t just mammals. After the demise of the 
dinosaurs, new species of fl owering plants, insects, fi sh, and 
bird species gradually appeared.”

Shack was remembering what Ms. X had said. You are 
lucky. Tuppins will go with you. You will all be happy that 
he is with you.  What evidence suggests that Tuppins is an 
asset? 

Anna said, “Look, it’s another folder.”
By Level 3, Lesson 2, students 
read the word “relevant.” 

In Level 1, Lesson 1, the word “relevant” 
is included in teacher-read text.
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Section 1.2 Comprehensive and Research Based

Word-Reading Strategies

The Third Quest includes systematic instruction in:

• Phonics: With a focus on building automaticity with vowels and rimes
• Multisyllabic Words: With a focus on chunking common letter patterns and affixes

Daily lessons build automaticity, thus helping students become fluent readers.

RESEARCH

SNAPSHOT

Word Recognition for Older Students

Researchers have found that “skillful readers process virtually 
every individual letter of every word they read and this is 
true whether they are reading isolated words or meaningful, 
connected text” (Adams, 1990, p. 18).

Vaughn et al. (2008) affirm the need for word-reading 
instruction for older students with reading problems, noting 
that evidence from intervention studies suggests that older 
students who have decoding and fluency deficits benefit from 
basic word-reading instruction. 
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127

Word Study Level 8 Lesson 3
A. SOUNDS

dge dge judge ir ir swirl ai ai daily ou ou louday ay clay igh igh might aw aw shawls oi oi voice
B. SLOW-MOTION BLENDING

 know knew grew  both bath math  head bread spread
C. MIXED PRACTICE  

1

crunching
crafting
swirling
smiled
entered
mention

fad
fade
faded

star
stare
stared

2

so
social
socialize

intro
introduce
introduction

animate
animated
animation

range
strange
stranger

      3            4
tu-nics tunics
� g-ure � gure
com-mon commonfa-mil-iar familiarrit-u-als rituals

grad-u-al-ly graduallycon-ver-sa-tion conversationthem-selves themselvesev-i-dence evidenceco-in-ci-dence coincidence

5

commotion in the class
an unusual name
a separate entrance
  
just a coincidence
looks familiar
mosaic tiles
  
� gured it out
encountered humans
socialize and exercise
  
Lani Smith
Emperor Qin’s tomb

D. COMPOUND WORDS

bath bathhouse grand granddaughter base baseball awe awesome
E. IRREGULAR WORDS

worried daughter believe gone been lose through 7 21
believe been through lose worried daughter gone 14 28

F. SENTENCE COMBINING
Melvin and Lani were chatting. Melvin and Lani were confused.Melvin and Lani were chatting because they were confused.
Bella’s transport malfunctioned. Bella was separated from her team.Bella’s transport malfunctioned, and she was separated from her team.

Section 1.2 Comprehensive and Research Based

Word-Reading Strategies

49

Word Study Level 3 Lesson 6

A. SOUNDS

Silent e Rule: The e on the end of a word makes the vowel say its name.

★★a_e
as in

cake

★★i_e
as in

kite

                                    
a_e a_e made

                                  
a_e a_e cave

                                  
a_e a_e safe

                                  
i_e i_e � re

                                 
i_e i_e like

                                  
i_e i_e time

B. WORD RHYMING 

all wall mall small ran clan 6 24

name came lame � ame way okay 12 30

hut shut gut jut try cry 18 36

C. MIXED PRACTICE  

1

soft
held
stream
freeze

sound
lean
too
clay
body

2

I’m
I’ll

didn’t
isn’t

what’s
there’s
it’s

3

lips
spears
tusks
flames
fingers

huddled
muffled

4

about
along
again

friendly
really
timely

 5 6

land-scape landscape
with-out without
near-by nearby

ro-bot robot
arc-tic arctic
squish-y squishy
rel-e-vant relevant
re-minds reminds
Be-el-ze-bu-fo Beelzebufo

D. DISCRIMINATION

another – mother when – then where – there could – would one – done but – put

E. AFFIXES

loom loomed reason reasons lean leaned holler hollered

step stepped hiss hissed sport sported whisper whispered

� ll � lled ful� ll ful� lled stay stays staying stayed

F. SENTENCE BUILDUPS

He said …  He said, “Shhh.”  He said, “Shhh. I heard a cry.”  He said, “Shhh. I heard a cry from the lion’s den.”

� e hunter-gatherers …  � e hunter-gatherers were moving …  � e hunter-gatherers were moving across 
the barren land.

The Third Quest firms up CCSS foundational skills that capable readers master by the 
end of grade 3.

Survival Guide • Level 3, 
Lesson 6 Word Study

Survival Guide • Level 8, 
Lesson 3 Word Study
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Section 1.2 Comprehensive and Research Based

Sound, Rime, and Affix Sequence

The following chart lists where vowels, digraphs, rimes, and affixes are first practiced. 
For example, in Level 0, students rapidly practice 14 basic letter-sound correspondences 
to build automaticity. In succeeding lessons, a new set of skills is gradually introduced. 
Once introduced, skills are cumulatively reviewed. To encourage systematic applica-
tion of the skills, student-read text is decodable or keyed to the skills introduced.

a
ant

Level 0.1

o
no

Level 0.1

e
me

Level 0.1

ee
see

Level 0.1

ook
book

Level 0.1

sh
sheep

Level 0.1

th
the

Level 0.1

ck
shack

Level 0.1

-s
(affix)

Level 0.2

i
insect

Level 0.3

-ing
(affix)

Level 0.3

er
her

Level 0.4

-er
(affix)

Level 0.4

u
up

Level 0.5

ea
eagle

Level 1.1

-ed
(affix)

Level 1.1

-y
happy

Level 1.1

or
corn

Level 1.2

o
otter

Level 1.3

wh
wheel

Level 1.3

wa
water

Level 1.3

old
(rime)

Level 1.4

a
(schwa)
Level 1.4

e
end

Level 1.5

-y
my

Level 1.5

un-
(affix)

Level 1.5

ar
star

Level 2.1

ou
cloud

Level 2.4

all
ball

Level 2.6

al
also

Level 2.6

oo
moon

Level 3.1

ly
(affix)

Level 3.3

ay
hay

Level 3.4

a_e
cake

Level 3.6

i_e
kite

Level 3.6

o_e
bone

Level 3.7

ir
bird

Level 4.1

ur
turtle

Level 4.1

u_e
use

Level 4.1

e_e
these

Level 4.3

u_e
flute

Level 4.4

ue
glue

Level 4.4

ow
cow

Level 4.6

-tion
(affix)

Level 4.7

ch
chest

Level 4.8

ce
cent

Level 5.1

ci
city

Level 5.2

ea
bread

Level 5.4

-ture
(affix)

Level 5.ML

ai
daisy

Level 5.7

-est
(affix)

Level 5.8

-ous
(affix)

Level 5.8

ge
page

Level 6.1

gi
giraffe

Level 6.2

ow
elbow

Level 6.4

igh
night

Level 6.7

oi
point

Level 7.1

oy
toy

Level 7.1

ew
crew

Level 7.2

aw
straw

Level 7.5

au
astronaut

Level 7.5

ph
dolphin
Level 7.7

oa
boat

Level 8.2
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

The Third Quest melds informational text, compelling narrative fiction, and test prepa-
ration strategies to build background knowledge.

Knowledge of the scientific method begins in Level 1 with applications across the fol-
lowing content areas:

• Earth’s History • The Indus Valley and Ancient China
• Age of Mammals • Ancient Greece
• Mesopotamia • Ancient Rome
• Ancient Egypt

Step 5. Draw Conclusions

RESEARCH

SNAPSHOT

Comprehension and Content Knowledge

“Many of the cognitive skills we want our students to develop —  
especially reading with understanding and successfully 
analyzing problems — are intimately intertwined with 
knowledge of content. When students learn facts, they are not 
just acquiring grist for the mill — they are enabling the mill to 
operate more effectively. Background knowledge is absolutely 
integral to effectively deploying important cognitive processes” 
(Willingham, 2006, p. 1).
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

Big ideas are recursive as knowledge is built across the The Third Quest. The black stars 
(★) indicate where a new concept is introduced. Bulleted items show where this con-
cept is deepened with new applications across history.

Lesson Reader Big Ideas in Ancient History

1.3
Chapter 3,  

Giant “Devil Frog” 
Discovered 

★★ Fossils reveal Earth’s history.

1.4 Chapter 4,  
Knowledge Evolves

★★ New facts change knowledge. Knowledge evolves. 
(Application: Beelzebufo ampinga)

1.5
Chapter 5,  

Unlocking Earth’s 
Mysteries

★★ Scientists use the scientific method to reveal Earth’s 
history. (Application: How did descendants of 
an ancient frog from Madagascar travel to South 
America?)

1.6 Chapter 6,  
Perseverance

★★ Scientists must be able to test their hypotheses to 
draw conclusions. (Application: Alfred Wegener, 
hypothesis — Pangea)

2.3
Chapter 10,  

The Scientific 
Method

• Scientists use the scientific method to solve Earth’s 
mysteries. (Application: Why did dinosaurs go 
extinct?)

• The scientific method is recursive.

2.4
Chapter 11, A 
Mountain of 

Evidence

★★ Layers of rock reveal Earth’s history. (Application: Why 
did dinosaurs go extinct?)

• Scientists must be able to test their hypotheses to 
draw conclusions. (Application: Walter Alvarez, 
hypothesis — asteroid strike)

★★ Scientists need a preponderance of evidence to draw 
conclusions. (Application: A crater was found off the 
coast of Mexico.)

2.6 Chapter 13, Mass 
Extinctions

Scientists use the scientific method to reveal Earth’s 
history. (Application: The Permian extinction, 
observation — 90% of all species went extinct.)

2.7 Chapter 14, The 
Great Dying

Scientists use the scientific method to reveal Earth’s 
history. (Application: Why did 90% of species go extinct 
252 million years ago?)
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

Lesson Reader Big Ideas in Ancient History

3.1
Chapter 15, Age 

of Mammals: The 
Giants

• Scientists use the scientific method to reveal Earth’s 
history. (Application: Why did the giant mammals go 
extinct 10,000 years ago?)

• Scientists need a preponderance of evidence to draw 
conclusions. (Application: Climate change caused the 
extinction of giant mammals 10,000 years ago.)

3.4 Chapter 18, Lyuba
★★ Scientists work together to ask and answer questions. 

(Application: What can be learned from the fully 
preserved body of a 40,000-year-old baby mammoth?)

3.5 Chapter 19, 
Studying Lyuba

Scientists use the scientific method to reveal Earth’s 
history. (Application: Pickling naturally preserved the 
mammoth’s body. Did humans preserve mammoth 
meat?)

3.7
Chapter 21, The 

Woolly Mammoths 
of St. Paul Island

★★ Knowledge builds on knowledge. (Application: Woolly 
mammoths were stranded on St. Paul Island when the 
climate warmed.)

3.8 Chapter 22, 
Mystery Solved

• Scientists use the scientific method to reveal Earth’s 
history.

• Scientists work together to ask and answer questions.
★★ New facts change knowledge. Knowledge evolves. 

(Application: The St. Paul woolly mammoths went 
extinct due to a lack of fresh water.)

4.3
Chapter 25, 

The Cradle of 
Civilization  

(Part 1)

★★ Yearly flooding provided fertile farmland for the 
world’s first civilization. (Application: Mesopotamia)

★★ Mesopotamia’s legacy to the world includes farming, 
irrigation systems, cities, writing and number systems, 
and the invention of the wheel.

4.4
Chapter 26, 

The Cradle of 
Civilization  

(Part 2)

★★ The invention of writing separates prehistory from 
history.

★★ All civilizations have a writing system.
★★ A written language allows each generation to pass on 

knowledge.
• Knowledge builds on knowledge. (Application: 

Writing)
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

Lesson Reader Big Ideas in Ancient History

4.5 Chapter 28, 
Ancient Mysteries

★★ Archaeologists use the scientific method to solve 
human mysteries from the past. (Application: Why did 
royal burial chambers include the remains of many 
men, women, and animals?)

• New facts change knowledge. Knowledge evolves. 
(Application: Uncovering killing tools changed the 
prevailing hypothesis.)

• The people of early civilizations believed in an afterlife 
(Application: Mesopotamian tombs)

★★ Civilizations fail when they get too big for their 
resources to support and defend. (Application: The fall 
of the Mesopotamian city of Ur)

4.8 Chapter 30, Water! ★★ Water is essential to all living things.

5.3
Chapter 33, 

Inheriting From 
the Past

• Knowledge builds on knowledge.
• Archaeologists use the scientific method to solve 

human mysteries from the past. (Application: Great 
Pyramid of Giza)

★★ Building great monuments required a division of labor, 
planning, and perseverance.

5.4
Chapter 34,  

The Mummy’s 
Curse

• Knowledge builds on knowledge.
★★ Creating mummies required a division of labor, 

planning, and perseverance.
★★ The people of early civilizations believed in an afterlife. 

(Application: Egyptian mummy-making)

5.7
Chapter 37,  
A Belief in  

Many Gods

★★ The people of the early civilizations believed in gods 
and goddesses who created life and controlled their 
fate.

6.3 Chapter 40,  
The Indus Valley

★★ River valleys were essential to the early civilizations. 
(Application: Mesopotamia, Egypt, the Indus Valley)

★★ The people of the early civilizations learned to control 
and manage water. (Application: the Indus Valley, 
sewage systems, bathrooms, wells)

★★ The people of the early civilizations built cities. 
(Application: the Indus Valley, cities built in grids)

★★ The people of early civilizations had writing systems. 
(Application: the Indus Valley)
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

Lesson Reader Big Ideas in Ancient History

6.3 
(cont.)

• Archaeologists use the scientific method to solve 
human mysteries from the past. (Application: Why did 
the people of the Indus Valley abandon their cities?)

• Scientists need a preponderance of evidence to draw 
conclusions. (Application: Hypotheses have not yet 
been proven. Questions about the lost cities remain.)

6.5 Chapter 42,  
Ancient China

• River valleys were essential to the early civilizations.
• Yearly flooding provided fertile farmland to the early 

civilizations. (Application: Ancient China, the Yellow 
River)

★★ The ancient kingdoms were frequently at war. 
(Application: Ancient China before the first emperor)

★★ Leaders of the ancient civilizations conquered other 
regions. (Application: Emperor Qin, first emperor of 
China)

★★ Leaders can be tyrants. (Application: Emperor Qin, 
first emperor of China)

★★ Tyrants can leave great legacies to the world. 
(Application: Great Wall of China, terra-cotta soldiers)

★★ The people of early civilizations believed in an afterlife. 
(Application: Emperor Qin)

6.7
Chapter 44,  

Ancient 
Civilizations  
and Religions

• The great civilizations had many things in common: 
farming, irrigation systems, extra food, different jobs, 
governments, writing systems, and art.

★★ The people of the early civilizations had a religion that 
explained what they did not understand. (Application: 
Mesopotamia, ancient Egypt, the Indus Valley, ancient 
China)

7.2
Chapter 46,  

The Golden Age  
of Greece

★★ As civilizations developed over thousands of years, 
people who did not have rich farmland learned to 
trade. (Application: Greece)

★★ The people of Athens, Greece, left many legacies to 
the western world. (Application: independent city-
states, the Olympic Games, philosophy [thinking], the 
beginnings of scientific thinking [e.g., the importance 
of evidence vs. belief])
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Section 1.2 Comprehensive and Research Based

Content Knowledge and Big Ideas

Lesson Reader Big Ideas in Ancient History

7.5 Chapter 49,  
Athens and Sparta

★★ The ancient civilizations had different types of 
governments. (Application: Athens had the first 
democracy; Sparta was a military state.)

★★ The ancient civilizations had slaves. (Application: 
Athens and Greece)

7.6
Chapter 50,  

Greek Religion and 
Myths

The people of the early civilizations believed in gods and 
goddesses who created life and taught them lessons. 
(Application: Ancient Greek religion had gods, goddesses, 
and myths that taught lessons and explained the 
unknown.)

7.7
Chapter 51,  
Alexander  
the Great

★★ Civilizations fail when weakened by war. 
• Leaders of the early civilizations conquered other 

regions. (Application: Alexander the Great—all of 
Greece, Persia, and Egypt)
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Section 1.2 Comprehensive and Research Based

Comprehension Strategies

The Third Quest includes the active engagement of students in:

• Question-asking and generating questions
• Explicit and scaffolded instruction in summarization
• Use of graphic organizers
• Visualization

LOGBOOKMid Level

 6. PASSAGE READING 
With your partner, take turns reading the whole passage. 

• • •Intro: Dr. X (aka Ms. X) was up at 6:00 a.m. Beelzebufo was at her feet this morning. 
He was a comfort to her. Ms. X opened her Morning Brie� ng. � e reporters were busy 
gathering information on the � ird Quest team. Whenever they were allowed into the 
Quest Portal, reporters watched every minute intently.

 
The Quest Times 

 
 Morning Brie� ng Saturday, September 15, 2300 By Armando Martin and George LondonGood morning. � is is what you need to know.

� e team has arrived in ancient Egypt and is studying the custom of embalming 
bodies. � is strange way of preparing for the afterlife was practiced for thou-
sands of years in ancient Egypt. Egyptians were the masters of this process. Lambert is in an ancient embalming room without the rest of the team. He is 

expected to help make a mummy. � e process is clearly gruesome, but Lambert 
seems to be passing the test. Lambert has done everything he has been asked and 
is still standing. 

u Also see: Mummies tell the past

Ms. X clicked on the link.

Mummies tell the past
� e ancient Egyptians were not the only ones making mummies. Nature also 
creates mummies. For example, hot sand can preserve a body by drying it out.
Ice can preserve a body by freezing it. A body can also be preserved by pickling.Mummies give us glimpses into the distant past — both human and animal. One 

famous mummy is the woolly mammoth Lyuba. Her preserved body is 40,000 
years old. King Tut may be the most famous Egyptian mummy. His preserved 
body is 3,000 years old. � en there’s the Iceman, who brings us a 5,300-year-old 
murder mystery.

Mummies have been made by nature and by man. � ey tell stories of the past.
Ms. X loved a good murder mystery and, like Tuppins, was intrigued by the past. 
However, before she could click on the Iceman link, a meeting notice popped up. 
Ms. X logged out and transported herself to Quest Central.
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Mid Level

 7. WRITTEN SUMMARY • Central Idea, Text Evidence

 A. Complete each item.

1. What is the topic of the passage? 
1.   � e past
2.   How to embalm
3.   Mummies

2. Underline 3 or 4 fascinating facts.

 B. Write a summary about mummies.

Introduce the topic. 

         Mummies are intriguing because 
  

 In your own words, use facts to explain why mummies are interesting or intriguing.

         Mummies have been 
  
  

 Write a conclusion that tells the most important thing you learned about mummies. 

         In conclusion, 
  
         
  

 8. LOGBOOK COMPLETION

When you � nish your independent work, go back through Lessons 1–4
and complete all tasks.

 9. CLOSING

Total your points on your Opti Chart.

CCSS 

                                             they have been
made by nature and man.

                             preserved by hot sand, freezing, 
and pickling. King Tut, Lyuba, and the Iceman are 
mummies.

                     mummies made by man and nature 
are fascinating because they tell stories from long 
ago.

Accept any 
reasonable 
response.

15

RESEARCH

SNAPSHOT

Strategies and Active Engagement

The National Reading Panel’s (2000) review of research on comprehension 
strategies was conducted with older students and therefore applicable to Third 
Quest students. Strategies that are recommended include answering questions, 
generating questions, summarizing text, using graphic organizers, visualizing, 
and using multiple strategies.

The recommended strategies all require active student engagement. “Many 
researchers think that it is not the specific strategy taught, but rather the active 
participation of students in the comprehension process that makes the most 
difference on students’ comprehension” (Kamil, et al., 2008, p. 17).

Level 5 Logbook • Mid Level 
Lesson Written Summary

Scaffolded  
Summarization Task
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Section 1.2 Comprehensive and Research Based

Comprehension Strategies

83

LESSON

LEVEL 3

7

 83

C H A P T E R  T W E N T Y - O N E

 � e Woolly Mammoths 
of St. Paul Island

Informational

Introduction

The woolly mammoth went extinct in North America, 
Asia, and Europe about 10,000 years ago.  

1
 Where did 

the woolly mammoth live?  
2

 When did they go extinct? 
Most scientists agree that the woolly mammoths went 

extinct because of climate warming, a shrinking food supply, 
and human hunting.  

3
 Why did they go extinct?

A small population of woolly mammoths survived about 
fi ve thousand years longer. � e St. Paul woolly mammoths 
lived on a small Alaskan island. � en they also went extinct. 
4

 What questions do you think the scientists asked?

Topic 1. An Island Habitat
How did the woolly mammoths end up on St. Paul Island? For 
thousands of years, woolly mammoths migrated from Asia 
to North America. Th ey crossed a narrow land bridge that 
connected the two continents. Look at the drawing of Earth. 

 1 I They lived in North America, Asia, and 
Europe.

 2 G They went extinct 10,000 years ago.

 3 I Most scientists think climate warming, 
less food, and human hunting made the 
woolly mammoth go extinct.

 4 P Why did the St. Paul woolly mammoths go 
extinct? Did they have enough food? Were 
they hunted by humans?

CHAPTER 21 INTRODUCTION
Say something like: 

Th e title of this informational chapter is “Th e 
Woolly Mammoths of St. Paul Island.” Th e fi rst 
heading says “Introduction.” Th e introduction 
will tell us what the passage is about.

Signal students to read by saying: Your turn.

INSTRUCTIONS
1. Read the plain text with expression, conveying interest. 
2. Have students fi nger track and read the bold text. Mix group and 

individual turns.
3. Answers to discussion questions match the numbered superscripts in text. 

Suggested response forms are coded: I = Individual, P = Partners, 
G = Group, W = Whip Around

★ Enthusiasm

Limit discussion as 
needed. Ask a question, 

give thinking time, then call 
on a student. Periodically, 
let a volunteer add to the 

discussion.

Items 1, 2, 3 
Answering questions

Item 4  
Generating questions

Teacher’s Reader • Level 3, Lesson 7
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Section 1.2 Comprehensive and Research Based

Fluency

To support reading fluency, The Third Quest includes:

• Sentence Fluency
• Short Passage Practice
• Timed Readings 

Level 6 Logbook • Lesson 3 Sentence Fluency

LOGBOOK
LESSON 2LESSON 3

 1. ARRIVAL AND PRO WORK

• Professionalism: Be on time and greet your teacher. 
• Follow routines for turning in your Pro Work, and then get right to work. 

 2. SENTENCE FLUENCY • Buildups, Question/Answer

Circle a triangle each time you practice.

What are …  What are the seven continents?
� e seven continents …  � e seven continents are …  � e seven continents are 
North America, South America, Africa, Asia, Australia, Antarctica, and Europe.

7

18

28

62

73

83

What does …  What does recursive mean?
Recursive means …  Recursive means to repeat …  Recursive means to repeat 
the steps …  Recursive means to repeat the steps again and again.

34

44

55

89

99

110

      Timing (wcpm):                        

 3. SURVIVAL GUIDE • Vocabulary and Word Study

Open your Survival Guide to page 94. Professionalism: Sit up, 
stay focused, and keep your place by tracking text. 

 4. READER • Chapter 40, Informational 

Indus Valley civilization dancing girl artifact

By Joe Ravi / CC BY

5

RESEARCH

SNAPSHOT

An Essential Element of Comprehension
Researchers identify fluency as an essential element of 
comprehension (Adams, 1990; National Reading Panel, 2000; 
Samuels & Flor, 1997). Hirsch (2003) explains why fluency is 
important and the hallmark of skilled readers: “A person who 
reads fast has ‘automated’ many of the underlying processes 
involved in reading and can, therefore, devote conscious 
attention to textual meaning rather than to the processes 
themselves” (p. 12).

Reading fluently is defined as the accurate reading of 
connected text at a conversational rate with appropriate 
prosody (Hudson, Lane, & Pullen, 2005).

“Fluency is a common area of weakness for many adolescent 
readers” (Carnegie Council on Advancing Adolescent Literacy, 
2011, p. 91). 
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Lesson 1

10 LOGBOOK

LOGBOOK
Lesson 1

 6. CHAPTER SUMMARY

A. First Reading: Group and individual turns
B. Second Reading: Short Passage Practice (to dots)

Survival

Six kids had been picked for the Quest and then transported 
into the past. They had been sent to Madagascar 65–70 million 
years ago.

It was a good team. Mindy and Zack had been student leaders. 
Tuppins was a walking Internet. He was different, but he would 
be an asset. Ling and Anna helped with questions and more facts.

Shack began walking. The sky had gotten dark and the air 
was toxic. Shack said, “The memo said to find food, water, shelter, 
and fresh air.” Shack said, “We need to do something. We need to 
try.” He would not sit still. Shack was bold and smart.

11

23

25

37

48

60

71

83

96

107

118

130

132

144

155

167

178

190

203

214

Use with Partner Timings.
Circle your highest score.

1. WCPM 2. WCPM 3. WCPM 4. WCPM

 7. COMPREHENSION • Text Evidence, Central Idea

A. “It was a good team.” Underline details that tell you why the team was a 
good team. (TIP: Look for why each student is an asset.)

B. Do you think the team will � nish the Quest? Explain why or why not using 
evidence from the text. Start with: I think the team will, or will not, � nish the 
Quest because . . .

 8. PARTNER TIMINGS

Go the extra mile. Do as many partner timings as you can.

 9. CLOSING

Total your points on your Opti Chart.

CCSS 

                                     (I think the team will � nish the Quest because they all have 
assets, are already working together, and will follow the rules. No, I don’t think the 
team will � nish the Quest because they won’t know how to survive millions of years 
ago, they will forget to follow the rules . . .)

. 

2

9. CLOSING

★★New Opti Chart for Level 2.

7. COMPREHENSION

Read the gray text to students. Have 
partners or individuals respond. 
Check answers and think aloud 
about responses.

Af� rm student thinking and encour-
age elaboration. Say things like: 

Yes, I’m optimistic as well. It 
seems like a good team. I wonder 
why the 2200 team vanished.

Tasks 6, 7
≈ 7 minutes

Tasks 8, 9
≈ 7 minutes

INSTRUCTIONS
1.  Follow a routine for effi  ciently returning to the Logbook.
2.   Continue to follow the numbered tasks and gray text directions.

6. CHAPTER SUMMARY

For A. First Reading, mix:

• Whole Group Turns: One to three 
sentences

• Individual Turns: One or two 
sentences

• Teacher Turns: One or two sen-
tences (model a speaking voice 
and expression)

Say something like: Everyone, read 
the fi rst paragraph. Dimitri, read 
to the period. Charlize, read to 
the next period. Everyone . . .

For B. Second Reading:

• Teacher models � uent reading to 
the dots.

• Teacher guides � uent reading to 
the dots.

• One or two students read to the 
dots (optional 30-second timings).

8. PARTNER TIMINGS

Students take turns reading the sum-
mary. The listening partner scores 
the reading. The reading partner may 
record his or her own score.

Section 1.2 Comprehensive and Research Based

Sentence Fluency

• Short Passage Practice (after completing the First Reading)
In Short Passage Practice, the teacher models reading with skillful phrasing and 
expression. Then the teacher guides students as they read, leading with his or her 
voice. Finally, individual students read the passage

• Partner Timings 
Students do repeated timed readings of decodable chapter summaries. 

Level 2 Teacher’s Guide • Lesson 1 Chapter Summary

Short 
Passage 
Practice

Partner 
Timings
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SECTION

scope and sequence1.3

The Scope and Sequence Chart provides a quick summary of the following:

• Column 1: Level and Lesson
• Column 2: Initial practice of letter-sound associations with a focus on vowels, rimes, and 

affixes
• Column 3: Video annotations and chapter annotations for the unfolding narrative fiction 

and informational text
• Column 4: The introduction of vocabulary words taught explicitly

Level 0 • Orientation

Lesson Phonics Video Annotations Explicit Vocabulary

1

Video 1, 
Introduction

a (short)
o (long, open)

e, ee (long)
ook as in book

sh, th, -ck

The gauntlet is thrown down. Students 
are issued a challenge that will require 
integrity, perseverance, teamwork, and 
professionalism.

• integrity
• perseverance
• teamwork
• professionalism

2
Video 2,

Personal History

-s

Everyone has a past. Everyone has a 
history. Students learn how to make a 
timeline of their own personal history.

• history

3

Video 3,
Automaticity

i as in insect
-ing

Automaticity is the secret to learning. 
When simple tasks can be done without 
thinking, the mind is free to engage in 
more advanced tasks — whether it's 
learning to walk, ride a bike, or read.

• automaticity
• fact, fiction
• real and fictional 

characters

4

Video 4, 
Building Fluency

er as in her
-er

In The Third Quest, students learn to 
build fluency with repeated readings 
and partner work. This video helps 
students understand how to count 
words per minute and how to work 
supportively with a partner.

N/A

5 u as in up N/A • vowels
• multisyllable words
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Section 1.3 Scope and Sequence

Level 1 • Scientific Method

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 1, 
Upside Down

Narrative fiction

ea as in eagle
y as in baby

-ed 

The school board sends students from all 
over the city to an old decrepit school. 
Six students are handpicked to travel on 
an unknown quest deep into the past.

• decrepit
• relevant
• ominous
• unfortunate 

outcome

2

Chapter 2,
A Privilege?

Narrative fiction

or as in corn
contractions

An ancient frog, the impending demise 
of the dinosaurs  — these are ominous 
signs for Mindy and Tuppins. They have 
arrived 66 million years in the past and 
there is no going back.

• evidence
• quest
• descendant
• extinct

3

Chapter 3,
Giant “Devil Frog” 

Discovered
Informational

o as in otter
wh as in wheel
wa as in water

The remains of an ancient frog are 
found in Madagascar. From tiny fossil 
bits, researchers build a model of what 
appears to be a meat-eating monster—
the Beelzebufo ampinga!

• topic
• fossil
• reveal
• research

4

Chapter 4, 
Knowledge Evolves

Informational

a as in ago 
old

Scientific knowledge evolves as more 
is learned about the ancient devil frog. 
New facts raise new questions. How 
did descendants of a creature from 
Madagascar make their way to South 
America?

• verify
• evolve
• massive

Mid 
Level*

N/A • ancient
• species
• relevant

Rows shaded in gray denote narrative fiction chapters.

*Mid Level lessons are shorter (30-minute) lessons that may be used any time after Lesson 4. These 
lessons are used when the schedule is shorter, when time is needed to catch up on Partner Timings,  
or at the end of a level for additional test prep.
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Section 1.3 Scope and Sequence

Lesson Phonics Chapter Annotations Explicit Vocabulary

5

Chapter 5,
Unlocking Earth’s 

Mysteries
Informational

e as in end 
y as in my

un-

The scientific method allows knowledge 
to evolve over time. Scientists use the 
scientific method to solve mysteries. 
They observe, ask questions, form 
hypotheses, and test, repeatedly 
and recursively, until they can draw 
conclusions.

• continent
• observe
• hypothesis
• conclusion

6
Chapter 6,

Perseverance
Informational

Pioneers in scientific thinking have 
not always been revered. Over time, 
some theories have been scoffed at, 
but eventually proven. Alfred Wegener 
hypothesized that Earth once had a 
single supercontinent. It wasn’t until 
after his death that his theory was 
proven to be true.

• vast
• perseverance

7
Chapter 7,
The Rules

Narrative Fiction

The team of six bewildered time 
travelers learn they must follow five 
rules if they wish to avoid vanishing 
forever. The quest has begun.

• appeal
• distract
• determine
• relieved
• aloof

8

Video, Pangea: Across 225 million 
years, Earth was transformed from the 
supercontinent Pangea to the seven 
continents we know today. Earth is 
slowly but constantly changing.

• Madagascar
• humanitarian

Level 2 • Earth’s History

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 8, 
Survival

Narrative fiction

ar as in star

A memo from Quest Central outlines the 
team’s first task: Find air, food, water and 
shelter.

• Madagascar
• impending
• asset
• ominous

2
Chapter 9,

The Team of Six
Narrative fiction

Dust had begun to fill the air, along with 
an acrid smell. Animals over 50 pounds 
died. Would the team find their demise 
along with the dinos?

• toxic
• permeate
• asteroid
• android
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Section 1.3 Scope and Sequence

Level 2 (continued)

Lesson Phonics Chapter Annotations Explicit Vocabulary

3
Chapter 10,

The Scientific  
Method

Informational

The greatest who-done-it of all: What 
killed the dinosaurs? The scientific 
method is used to form and test 
hypotheses.

• informational
• recursive

4

Chapter 11, 
A Mountain of 

Evidence
Informational

ou as in cloud

Will a scientist suffer continued ridicule 
or be proven correct? What is the 
smoking gun that finally proves Walter 
Alvarez’s hypothesis that an asteroid 
crash led to the demise of the dinosaurs?

• mass extinction
• tsunami
• crater

Mid 
Level

N/A • ancestor
• summary
• mass extinctions

5
Chapter 12,

Morning Briefing
Narrative fiction

Ms. X receives a briefing on the status of 
the Quest 2300 team. Then she reviews 
the accomplishments of the 2100 team. 
Finally, Ms. X takes a look at the lost 
2200 team. A flashback reveals that one 
and only one team member returned.

• ordinary
• briefing
• predict
• status
• common good

6

Chapter 13,
Mass Extinctions

Informational

all as in ball
al-

Across the millions of years in Earth’s 
history, there have been five mass 
extinctions. The biggest extinction of all 
was the Permian extinction, the third 
of five mass extinctions in Earth’s long 
history.

• ancestor
• catastrophic
• populate
• cause

7
Chapter 14,

The Great Dying
Informational

Imagine 90% of plant and animal species 
going extinct, all in a short period of 
time. What caused the biggest extinction 
in Earth’s history? Follow the scientific 
method to a likely conclusion.

• abundant
• devastating
• organism
• adapt

8

Video, Extinction: For 170 million 
years, dinosaurs ruled the Earth. Then, 
a massive asteroid struck, causing 
volcanic eruptions and mass extinctions. 
Seventy-five percent of species went 
extinct, ushering in a new age—the Age 
of Mammals.
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Section 1.3 Scope and Sequence

Level 3 • Age of Mammals

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 15, 
Age of Mammals: 

The Giants
Informational

oo as in moon

After the K-T extinction, Earth entered 
the Age of the Mammals. Some 
mammals became giants, but like the 
dinosaurs, these massive animals also 
vanished from Earth. Scientists are 
learning why.

• mammal
• climate
• barren

2
Chapter 16,

Moving Forward
Narrative fiction

The travelers have followed the Quest 
rules and completed their first task—
meeting their basic survival needs. 
Because of this, they have escaped 
extinction. They’ve been transported to 
a freezing-cold climate. Their task: To 
figure out the clue “Yuka.” Where is the 
team and when?

• nomad
• Siberia
• asset

3

Chapter 17,
The Clue: Yuka
Narrative fiction

(ly)

The travelers learn to focus on relevant 
facts. (Tuppins is full of facts, but not 
all will help the team survive.) From 
the clue “Yuka,” Ling is able to tell the 
team that they are in a Siberian cave 
40,000 years ago. As they discuss their 
options, three pairs of eyes appear in 
the darkness. Is danger imminent?

• mammoth
• soliloquy
• intact
• peer

4

Chapter 18, 
Lyuba

Informational

ay as in hay

In May of 2007, reindeer herders make 
an amazing discovery—the perfectly 
preserved body of a baby mammoth. 
The baby mammoth becomes the 
focus of scientific study. How old was 
the baby? How did she die? What 
preserved her body across thousands 
of years?

• preserve
• omen
• culprit
• herder

Mid 
Level

The Logbook includes a Morning
Briefing for Ms. X. Ms. X clicks the 
link to review Shack’s bio. Students 
complete a character web and brief 
summary of Shack’s strengths.

• continent
• country
• revealed

Affixes in parentheses indicate first use in group of words. Skills may have been included earlier in  
decodable words or related word families.
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Section 1.3 Scope and Sequence

 

Level 3 (continued)

Lesson Phonics Chapter Annotations Explicit Vocabulary

5
Chapter 19,

Studying Lyuba
Informational

The worldwide scientific community 
focuses on baby Lyuba. Dr. Dan Fisher 
of the United States is invited to join 
Russian scientists as they use the 
scientific method to answer questions. 
Learn how answers inform what we 
know of humans 40,000 years ago.

• CT scan

6

Chapter 20,
Humans

Narrative fiction

a_e as in cake
i_e as in kite

In a cave in the cold arctic lands of 
Siberia, Shack and Zack help the 
team escape from a mother cave lion. 
In another cave, they come across a 
human mother and her baby. Tuppins 
finds they cannot communicate. For 
their efforts, the team may send one 
team member home. Who will go?

• Arctic
• hunter-gatherers
• absurd

7

Chapter 21,
The Woolly 

Mammoths of St. 
Paul Island

Informational

o_e as in bone

Most of the world’s woolly mammoths 
went extinct 10,000 years  ago. But an 
Alaskan island population survived 
until 5,600 years ago.  Follow this 
extinction mystery as scientists ask 
questions, run tests, and come to a 
stunning conclusion.

• island
• habitat

8
Chapter 22,

Mystery Solved
Informational

From ancient remains, scientists 
eliminate their most likely hypothesis. 
The woolly mammoths of St.  Paul 
did not lose their food supply due 
to climate change. So, what was the 
culprit? What killed off this long-lasting 
population of woolly mammoths? 
The answer is a modern-day lesson 
as scientists strive to understand 
factors that drive extinction. Students 
complete a brief summary of the saber-
toothed tiger.

• DNA
• preponderance
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Section 1.3 Scope and Sequence

Level 4 • Mesopotamia

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 23, 
The Third Challenge

Narrative fiction

ir as in bird
ur as in turtle
u_e as in use

Holograms of the Quest travelers 
stream into the decrepit classroom. 
Ms. X’s students are transfixed. Upon 
leaving, Ms. X transmits an ominous 
message to her class. Her students 
wonder about her ability to transmit 
notes. Does Ms. X have an implant, or is 
she a droid?

• hologram
• predict
• hesitate
• transmit

2
Chapter 24,

Lambert and Kate
Narrative fiction

Lambert and Kate (classmates of the 
travelers) keep thinking about the 
fate of the team. Lambert asks his 
home computer to hack into Quest, 
but he is denied access. Kate asks the 
library’s computer, “What is the Cradle 
of Civilization?” Suddenly, Kate finds 
herself in wheat fields. 

• civilization
• distressed
• forbidden

3

Chapter 25,
The Cradle of 

Civilization, Part 1
Informational

e_e as in these

Nestled between two rivers, the Tigris 
and Euphrates, the first civilization is 
born. Why is Mesopotamia considered 
the Cradle of Civilization?

• invent
• desolate
• impressive
• migrate
• irrigation system

4

Chapter 26, 
The Cradle of 

Civilization, Part 2
Informational

u_e as in flute
ue as in glue

The Mesopotamians were ingenious. 
The Sumerian writing system took 
the world from prehistory to history. 
From the wheel to maps, from keeping 
track of tokens to creating a number 
system, the Sumerians were the first 
to accomplish many things still in use 
today.

• ancient
• record
• prehistory
• archaeologist
• evolve

Mid 
Level

• system
• Cradle of 

Civilization
• Middle East
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Section 1.3 Scope and Sequence

Level 4 (continued)

Lesson Phonics Chapter Annotations Explicit Vocabulary

5

Chapter 27,
A Silver Ribbon
Narrative Fiction

Kate is in danger of becoming a 
human sacrifice. Lambert begins 
answering questions about the Cradle 
of Civilization. Suddenly, Kate appears 
back in the classroom. She has a 
silver ribbon in her hand. But what of 
Lambert? He is gone, his fate unknown.

• integrity
• Iraq
• consequence
• character traits
• fate

6

Chapter 28,
Ancient Mysteries

Informational

ow as in cow

A mystery: An English archaeologist 
in the early 1900s found Sumerian 
servants buried in tombs with their 
rulers. Why? His hypothesis: The 
servants had committed suicide to 
go to the afterlife with their rulers. In 
2010, this hypothesis was found to be 
in error. By using modern CT scans, 
researchers found that attendants met 
violent deaths.
An aside: One attendant was found 
with a silver ribbon still in her 
hand — perhaps late for her date with 
the executioner. 

• recursive
• artifacts
• unearth
• demise

7

Chapter 29,
And Then There Was 

One More
Narrative Fiction

(tion)

The story returns to the travelers. 
Where? They are in Mesopotamia in 
the city of Ur. They are at a great feast 
when Lambert appears. Quest lets it 
be known that this angry kid must be 
welcomed to the team.

• dazed
• glare
• seething
• unsettled

8

Chapter 30,
Water!

Informational

ch as in chest

Is water essential? We use water every 
day but rarely think about this essential 
resource. Did you know only 1% of 
Earth’s water is fresh water?

• evidence
• conclusion
• essential
• intrigued
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Section 1.3 Scope and Sequence

Level 5 • Ancient Egypt

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 31, 
Respect

Narrative fiction

ce as in cent

Lambert and the team of six find 
themselves on the banks of the Nile. 
When Lambert gives Tuppins a hard 
time, Zack and Shack put him in his 
place. Anna begins coaching him to 
manage his anger.

• Egypt
• Ancient Egypt
• sacrifice
• asset 
• inquiring

2

Chapter 32,
Mummies It Is
Narrative fiction

ci as in city

Quest gives Tuppins a choice of topics 
to experience while in ancient Egypt. 
His choice is mummies! The team of six 
goes invisible to watch an embalming 
team. Having not proven himself, 
Lambert ends up doing the actual work 
on a dead body reeking of rotting flesh.

• compel
• process
• gruesome
• embalm

3
Chapter 33,

Inheriting From the 
Past

Informational

A mystery from the past: How were 
the pyramids constructed? With no 
wheels or pulleys, the Great Pyramid 
was constructed from over two million 
stone blocks—each weighing over two 
tons. Using the scientific method, 
we can draw reasonable, though not 
conclusive, conclusions

• inherit
• pursue
• preserve the past

4

Chapter 34, 
The Mummy’s Curse

Informational

ea as in bread

The ancient Egyptians perfected the art 
of mummy making. Walk step-by-step 
through the seventy-day process. Then 
ask yourself: Would grave robbers be 
haunted in the forever after?

• maze
• curse
• eyewitness
• verified

Mid 
Level

(-ture) N/A • nature
• famous
• absurd

5

Chapter 35,
The Quest Evolves

Narrative fiction

Ms. X’s true identity is revealed. She 
is Dr. X, a Quest scientist. Dr. X’s 
hypothesis is that teens who develop 
perseverance, integrity, teamwork, 
and professionalism under difficult 
circumstances will become great 
leaders. Will that be the fate of the 
team? And what about Lambert?

• aka
• Nobel Prize
• mature
• circumstances
• conquer
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Level 5 (continued)

Lesson Phonics Chapter Annotations Explicit Vocabulary

6

Chapter 36,
Study Up

Narrative fiction

Back in the decrepit school, Dr. X 
assumes her role as the cranky old 
teacher. She teaches her students to 
study from a two-column study guide 
and cajoles them to “study up.” She 
ominously warns those who are goofing 
off that they might get a silver ribbon.

• device
• confidence
• hover
• recursive

7

Chapter 37,
A Belief in  

Many Gods
Informational

ai as in daisy

The ancient Egyptians worshipped 
many gods and goddesses. They believed 
the yearly floods were gifts from the 
gods, so they built the gods temples and 
gave them offerings. What hypotheses 
might account for millions of cat and 
dog mummies found in mass graves?

• estimated
• fertilizer
• offering
• nutrients 
• fate

8
(-ous) 
(-est)

N/A • essential 
• frequent
• sacred

Level 6 • The Indus Valley and Ancient China

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 38, 
The Parents

Narrative fiction

ge as in page

The parents meet at Quest Central and 
are given the opportunity to decide 
the fate of their children. Will they be 
returned, or will they stay? Mindy’s 
father preempts all discussion and 
Mindy is immediately returned to the 
present. And the others? Each parent 
handles the question differently.

• arrogant
• option
• guardian
• burden
• attitude

2

Chapter 39, 
Computer 

Malfunction
Narrative fiction

gi as in giraffe

Holograms of the remaining travelers 
appear, but a crunching sound 
foreshadows a computer malfunction. 
The travelers are flung across time and 
to different locations—an ominous 
event.

• reunite
• malfunction
• disintegrate
• unintended 

consequence
• foreshadow
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Lesson Phonics Chapter Annotations Explicit Vocabulary

3
Chapter 40,  

The Indus Valley
Informational

Of the world’s first four civilizations, 
the Indus Valley may be the most 
intriguing. The people peacefully 
built huge cities. Their cities were 
thoughtfully planned, complete with 
the world’s first sewage systems. Yet the 
people of the Indus Valley abandoned 
their cities. They simply walked away. 
Why? (Are there clues from the St. Paul 
Island woolly mammoths?)

• advanced
• grid
• excavate
• engage

4

Chapter 41, 
Error Detection
Narrative fiction

ow as in elbow

A controlled panic besets the Quest lab 
as scientists learn that team members 
have been sent to different places and 
times.

Dr. X gets approval to bring Buster and 
Homer to the lab—reinstalled in their 
human forms. Can Buster and Homer 
find the programming error, or will the 
Quest 2300 team suffer the same fate as 
the lost 2200 team?

• priority
• detection
• character traits

Mid 
Level

N/A • country
• scarce 
• recursive

5

Chapter 42, Ancient 
China

Informational

A familiar story—China emerges as a 
great river civilization. Its people learned 
to farm the floodplains of the Yellow 
River. They built irrigation systems and 
great cities, and amassed wealth.

A little more than 2,000 years ago, the 
kingdoms of China were conquered and 
unified. The first emperor became a cru-
el and hated tyrant even as he created 
some of the world’s greatest treasures.

• fierce
• establish
• tyrant
• scholar
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Level 6 (continued)

Lesson Phonics Chapter Annotations Explicit Vocabulary

6

Chapter 43,  
Buster and Homer

Narrative Fiction

Buster and Homer return Lambert to 
the year 2300. Lambert is wearing a 
baseball cap with the Quest 2200 logo. 
Has Lambert found the lost team?

Homer and Buster bring the five 
remaining travelers together in the 
same time and location. But where? 

• summarize
• prejudiced
• android
• foreshadowed

7

Chapter 44, Ancient 
Civilizations and 

Religions
Informational

igh as in night

Each of the four great river civilizations 
shared many things in common, yet 
each was unique. The four civilizations 
all had religions, but each religion 
evolved in its own way to help people 
explain what they didn’t understand.

• CE
• BCE
• religion

Level 7 • Ancient Greece

Lesson Phonics Chapter Annotations Explicit Vocabulary

1

Chapter 45, 
Transported

Narrative fiction

oi as in point
oy as in toy

With the team reunited in Olympia, 
Greece, Homer and Buster have 
proven themselves to be the world’s 
best programmers. With her mother’s 
permission, Mindy takes her place back 
with the team in the year 100 BCE.

• BCE
• intently
• moral support
• monument
• confident

2

Chapter 46,
The Golden Age of 

Greece
Informational

ew as in crew

Move forward in time to the height of 
ancient Greece and the debut of the 
Olympic Games, the development 
of democracy, and the beginnings of 
scientific thinking and the arts.

• democracy
• population
• peninsula
• custom
• truce

3
Chapter 47,

The Olympics
Narrative fiction

The team is in Olympia, Greece. 
Tuppins and Shack are set to compete, 
Zack assumes the role of Olympic 
judge, and the girls do as the girls were 
only allowed to do—they watch. Back 
at Quest Central, Dr. X learns she might 
be able to rejoin her team.

• celebrity
• victor
• spectator
• stadium
• honor
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Lesson Phonics Chapter Annotations Explicit Vocabulary

4
Chapter 48, 

The Competition
Narrative fiction

Tuppins wins an Olympic footrace and 
is honored with a palm leaf as the people 
cheer. Shack is suddenly in danger as he 
is prepared for a brutal boxing match. 
Another teammate steps up to prevent 
an early death. Another test passed.

• logic
• disqualify
• brutal

Mid 
Level

Logbook: The Greeks had a robust 
religion with a belief in gods and 
goddesses.

• BCE and CE
• immortal
• massive amounts
• think logically
• obsessed

5

Chapter 49,
Athens and Sparta

Informational

aw as in straw 
au as in astronaut

The Greek city-states of Sparta and 
Athens shared a common language 
and religion, but they were a study in 
contrasts—one a democracy and the 
other a military state. (As they read, 
students prepare to use text evidence to 
determine which city-state they would 
have preferred to live in.)

• government
• democracy
• military
• in common

6

Chapter 50,
Greek Religion and 

Myths
Informational

Greek myths—told from generation to 
generation—taught lessons about life 
and explained what couldn’t be ex-
plained in nature. In “Prometheus and 
the Gift of Fire,” learn how man got fire. 
In “Pandora’s Jar,” learn how pain, dis-
ease, war, and death entered the world.

• consequence
• disobey
• curiosity
• horror
• unique

7

Chapter 51,
Alexander  
the Great

Informational

ph as in dolphin

Weakened by a 27-year war between 
Sparta and Athens, Greece is conquered, 
then reunited by King Philip of Macedo-
nia. After Philip’s assassination, his son 
Alexander takes over and becomes one 
of the world’s greatest generals. 

• barbarian
• barbaric
• condemn
• assassination
• a study in contrasts

8

Chapter 52,
The Decision

Narrative fiction

As Buster and Homer attempt to bring 
the Quest 2200 and Quest 2300 teams 
together, it’s decision time for Dr. X. 
Video, Ancient Civilizations: All journeys 
have a beginning. Review how early civ-
ilizations evolved into our modern world.
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Level 8

All chapters in this level are narrative fiction. In their Logbook passages, students read a brief 
history of the rise and fall of the Roman Empire.

Lesson Phonics Chapter Annotations Explicit Vocabulary

1
Chapter 53, 

An Impending 
Decision

Narrative fiction

A difficult decision is impending. What 
will Dr. X decide? Should she remain safe 
in the year 2300? Or take a chance and 
return to travel with her team from the 
year 2200?

In Rome, Anna catches a fleeting glimpse 
of a kid with a baseball cap.

• impending
• recognize
• toga
• observant

2

Chapter 54,
When in Rome
Narrative fiction

oa as in boat

Tuppins shares facts about ancient 
Rome. The team from 2300 wonders 
what the lost team knows. Do they even 
know they are lost to the world?

• aqueduct
• unsanitary
• data
• circumstances

3
Chapter 55,

Do as the  
Romans Do

Narrative fiction

The girls from the 2200 team rejoice 
when a young Bella suddenly reappears. 
The Quest 2300 girls introduce 
themselves. Mindy and Bella are a little 
confused. Why do they seem to know 
each other?

• rituals
• socialize
• coincidence
• animated
• hard to judge

4
Chapter 56, 

Remember My 
Words

Narrative fiction

The Quest teams from 2200 and 2300 
begin polite conversations. Will they 
travel forward in time together?

In a flashback, Dr. Kumar visits the 
decrepit school to inform students of 
Dr. X’s true identity. Dr. Kumar delivers 
messages from Dr. X to each student.

• emerge
• consent
• bewildered
• stellar reputation

5
Chapter 57, 

In Conclusion
Narrative fiction

A final memo, and a final transport. The 
2300 team returns to a crowd of cheering 
people. From an epilogue, learn what 
each team member is doing 40 years later.
Video,  Conclusion: The Quest is com-
plete. Students have met the challenge. 
Reflect together on the journey and move 
forward to a successful future.
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SECTION
research AND connections 

to the common core 
state standards

1.4

Connections to the Common Core State Standards (CCSS) are provided 
within the context of research-based strategies.  

CCSS-aligned test formats and terminology are included in The Third Quest 
to assist students in states that have adopted the CCSS. Tasks are scaffolded 
so that students may practice across multiple examples. The Teacher’s Guide 
for each level includes a CCSS Connections chart (see Figure 1.4a on p. 39).

Not in a CCSS Adoption State?

Students who are required to take standardized tests will also benefit from instruction 
in the CCSS-aligned test formats and terminology.

Research Connections to the CCSS

Research findings regarding adolescent literacy instruction are summarized in the In-
stitute of Education Sciences Practice Guide, Improving Adolescent Literacy: Effective 
Classroom and Intervention Practices (Kamil, et al, 2008). The chart below shows the 
alignment of the CCSS to research-based instructional recommendations.

GRADE 6: IES Research Summary Mapped to the English Language Arts Common Core 
State Standards in Reading

IES Guide  
(Adolescent Literacy)

CCSS English Language Arts—Reading

Literature  
(L = Literature)

Informational Text  
(I = Informational)

Related Research Key Ideas and Details

Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions
• Finding the main idea

RL.6.1  Cite textual evidence 
to support analysis of what 
the text says explicitly as well 
as inferences drawn from the 
text.

RI.6.1  Cite textual evidence 
to support analysis of what 
the text says explicitly as well 
as inferences drawn from the 
text. 

 Tasks  
 marked in 
 materials  
with the CCSS 
symbol align to 
CCSS test formats 
and terminology.

CCSS 
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Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions
• Finding the main idea 
• Paraphrasing
• Summarizing
• Using graphic organizers

RL.6.2  Determine a theme 
or central idea of a text and 
how it is conveyed through 
particular details; provide a 
summary of the text distinct 
from personal opinions or 
judgments.

RI.6.2  Determine a central 
idea of a text and how it is 
conveyed through particular 
details; provide a summary of 
the text distinct from personal 
opinions or judgments.

Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions
• Using graphic organizers

RL.6.3  Describe how the 
plot of a particular story or 
drama unfolds in a series of 
episodes as well as how the 
characters respond or change 
as the plot moves toward a 
resolution.

RI.6.3 Analyze in detail how 
a key individual, event, or 
idea is introduced, illustrated, 
and elaborated in a text 
(e.g., through examples or 
anecdotes).

Related Research Craft and Structure

Explicit Vocabulary Instruction 
• Multiple exposures, mul-

tiple contexts; sufficient 
practice

• Opportunities to use 
new words in a variety of 
contexts

• Independent word- 
learning strategies

RL.6.4  Determine the 
meaning of words and 
phrases as they are used in 
a text, including figurative 
and connotative meanings; 
analyze the impact of a 
specific word choice on 
meaning and tone.

RI.6.4  Determine the 
meaning of words and 
phrases as they are used in 
a text, including figurative, 
connotative, and technical 
meanings.

Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions
• Using graphic organizers

RL.6.5  Analyze how a 
particular sentence, chapter, 
scene, or stanza fits into 
the overall structure of a 
text and contributes to the 
development of the theme, 
setting, or plot.

RI.6.5  Analyze how 
a particular sentence, 
paragraph, chapter, or section 
fits into the overall structure 
of a text and contributes to 
the development of the ideas.

Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions

RL.6.6  Explain how an 
author develops the point 
of view of the narrator or 
speaker in a text.

RI.6.6  Determine an author’s 
point of view or purpose in 
a text and explain how it is 
conveyed in the text.
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Related Research Integration of Knowledge and Ideas

RL.6.7  Compare and con-
trast the experience of read-
ing a story, drama, or poem 
to listening to or viewing an 
audio, video, or live version of 
the text, including contrasting 
what they “see” and “hear” 
when reading the text to what 
they perceive when they 
listen or watch.

RI.6.7  Integrate information 
presented in different media 
or formats (e.g., visually, 
quantitatively) as well as in 
words to develop a coherent 
understanding of a topic or 
issue.

Extended Discussion of Text 
Meaning and Interpretation
Explicit Comprehension 
Strategy Instruction

• Asking questions
• Answering questions

RL.6.8  (Not applicable to 
literature)

RI.6.8  Trace and evaluate the 
argument and specific claims 
in a text, distinguishing 
claims that are supported by 
reasons and evidence from 
claims that are not.

RL.6.9  Compare and 
contrast texts in different 
forms or genres (e.g., stories 
and poems; historical novels 
and fantasy stories) in terms 
of their approaches to similar 
themes and topics.

RI.6.9  Compare and contrast 
one author’s presentation of 
events with that of another 
(e.g., a memoir written by and 
a biography about the same 
person).

Related Research Range of Reading and Level of Text Complexity

RL.6.10  By the end of the 
year, proficiently read and 
comprehend literature, 
including stories, dramas, 
and poems, in the grades 6–8 
text complexity band, with 
scaffolding as needed at the 
high end of the range.

RI.6.10  By the end of 
the year, proficiently read 
and comprehend literary 
nonfiction in the grades 6–8 
text complexity band, with 
scaffolding as needed at the 
high end of the range.

Text Complexity. Appendix A of the Common Core State Standards lists text complexity 
ranges for sixth to eighth grade as follows:

• Flesch-Kincaid Grade Level: 6.51 to 10.34 
• The Lexile Framework for Reading: 925L–1185L

The Third Quest student-read text passages progress from easy to more difficult based on 
decodability versus readability or Lexiles. Readability based on Flesch-Kincaid Grade 
Level ranges from an average of 4.0 in Level 1 to 8.0 in Level 8. Lexiles range from 340L 
to 1000L across the program.
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GRADES 6: IES Research Summary Mapped to the English Language Arts Common Core 
State Standard in Language

IES Guide  
(Adolescent Literacy)

CCSS English Language Arts - Vocabulary

Related Research Vocabulary Acquisition and Use

Explicit Vocabulary Instruction 
• Multiple exposures, multiple 

contexts; sufficient practice
• Opportunities to use 

new words in a variety of 
contexts

• Independent word-learning 
strategies

L.6.6  Acquire and accurately use grade-appropriate general 
academic and domain-specific words and phrases; gather 
vocabulary knowledge when considering a word or phrase 
important to comprehension or expression.

CCSS Connections Chart: Before, During, and After Reading 

The Teacher’s Guide for each level includes a CCSS Connections Chart. The charts 
align discussion questions and instructional activities for each level of The Third Quest.  
Before-Reading tasks are in the Survival Guide, During-Reading tasks are in the Reader, 
and After-Reading tasks are in the Logbook. 

Tasks that specifically align to test formats in Common Core are labeled (see sample 
chart in Figure 1.4a).
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Section 1.4 Research and Connections to the Common Core State Standards

Figure 1.4a   Level 5 Teacher’s Guide • CCSS Chart

5

Programming is guided by reading research. Links to CCSS are shown below. (Th is is not a CCSS program.)

CCSS CC S S  CO N N E C T I O N S

Lesson Before Reading During Reading After Reading

1

L 6.6 Use academic & domain-
speci� c words

RL 6.4 Determine meaning 
(asset, inquiring)

RL 6.1 Text Evidence, Remember/Understand
RL 6.1 Text Evidence, Apply/Analyze 
RL 6.1 Text Evidence, Evaluate/Create 
RL 6.3 Plot & Character Development
RL 6.4 Determine meaning (mindless 

computer)
L 6.6 Use academic words

RL 6.3 Character Development
RL 6.4 Determine meaning (mindless 

computer)

2

L 6.6 Use academic & domain-
speci� c words

RL 6.1 Text Evidence, Remember/Understand 
RL 6.1 Text Evidence, Apply/Analyze 
RL 6.1 Text Evidence, Evaluate/Create 
RL 6.3 Plot & Character Development
RL 6.4 Determine meaning (blink of an eye, 

gruesome)
L 6.6 Use academic words & phrases

RL 6.3 Character Development
RL 6.7 Integrate information (web)

3

L 6.6 Use academic & domain-
speci� c words & phrases

RI 6.4 Determine meaning, 
phrases (preserve the 
past)

RI 6.1 Text Evidence, Remember/Understand 
RI 6.1 Text Evidence, Apply/Analyze 
RI 6.1 Text Evidence, Evaluate/Create 
RI 6.4 Determine meaning (knowledge builds 

upon knowledge)
L 6.6 Use academic words & phrases

RI 6.7 Integrate information (graphic 
organizer—chart) 

L 6.6 Use academic & domain-speci� c words

4

L 6.6 Use academic words
RI 6.4 Determine meaning 

(veri� ed)

RI 6.1 Text Evidence, Remember/Understand 
RI 6.1 Text Evidence, Apply/Analyze 
RI 6.1 Text Evidence, Evaluate/Create 
RI 6.4 Determine meaning (resin)
RI 6.8 Trace/Evaluate evidence
L 6.6 Use academic words & phrases

RI 6.4 Determine meaning, phrases (went to 
great lengths)

RI 6.6 Author’s Purpose
The Extra Mile • Test Prep
(sequencing)
RI 6.3 Analyze key event

ML
L 6.6 Use academic words
RI 6.4 Determine meaning 

(absurd)

RI 6.1 Text Evidence, Remember/Understand
RI 6.3 Central Idea, Summary

RI 6.1 Text evidence, Remember/Understand
RI 6.2 Central Idea, Summary

5

L 6.6 Use academic words RL 6.1 Text Evidence, Remember/Understand 
RL 6.1 Text Evidence, Apply/Analyze
RL 6.1 Text Evidence, Evaluate/Create 
RL 6.3 Plot & Character Development
RL 6.4 Determine meaning (grit)
L 6.6 Use academic words & phrases

RI 6.6 Author’s Purpose

The Extra Mile • Test Prep
(Vocabulary Log)
L 6.6 Use academic words

6

L 6.6 Use academic & domain- 
speci� c words

RL 6.4 Determine meaning 
(recursive)

RL 6.1 Text Evidence, Remember/Understand 
RL 6.1 Text Evidence, Apply/Analyze 
RL 6.1 Text Evidence, Evaluate 
RL 6.3 Plot & Character Development
RI 6.4 Determine meaning (recursive)

RI 6.3 Central Idea, Remember/Understand
[Study Guide]
L 6.6 Use domain-speci� c words

7

L 6.6 Use academic & domain- 
speci� c words

RI 6.4 Determine meaning 
(nutrients, fate)

RI 6.1 Text Evidence, Remember/Understand 
RI 6.1 Text Evidence, Apply/Analyze 
RI 6.1 Text Evidence, Evaluate/Create 
RI 6.8 Trace/Evaluate evidence
L 6.6 Use academic words & phrases

RI 6.3 Central Idea, Remember/Understand
[Study Guide]
L 6.6 Use domain-speci� c words

8
L 6.6 Use academic words
RI 6.4 Determine meaning 

(frequent)

N/A RI 6.1 Text Evidence, Remember/Understand
RI 6.3 Central Idea, Summary
L 6.6 Use domain-speci� c words
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materials1.5

TEACHER MATERIALS

The Third Quest Website  (TheThirdQuest.com)

Includes:

• Overview of The Third Quest
• Look Inside Pages
• Tips and Additional Resources
• Frequently Asked Questions
• Downloadable Blackline Masters (BLMs)
• Downloadable Student Videos
• Teacher Training Videos and Viewing Guides

Program Guide

Includes:

• Overview of The Third Quest (Section 1)
• How to Get Started: Appropriate Placement, Scheduling, Pacing (Section 2)
• How to Teach (Section 3)
• Before-Reading Tasks and Instructions (Section 4)
• Reader Instruction (Section 5)
• After-Reading Tasks and Instructions (Section 6)
• Homework and Grading (Section 7)
• Making Decisions, Setting Goals, and Troubleshooting (Section 8)
• Wrapping Up and Celebrating (Section 9)

The Third Quest News 

Sign up to receive news 
and updates from The 
Third Quest authors at 
TheThirdQuest.com/
signup.
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Teacher Materials

Map and Posters

Support • Content Knowledge and Motivation

Third Quest Videos 

Teach and Support • Content Knowledge, Vocabulary, and Motivation

• Eight short and compelling student videos challenge and engage students as they 
begin and conclude The Third Quest.
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Section 1.5 The Third Quest Materials

Teacher’s Level Guides

Teach and Support • Vocabulary, Word Study, Comprehension, Fluency

• Nine level guides (Levels 0–8)
• Include instructions for Logbooks (Fluency, Comprehension, and Content 

Knowledge) and Survival Guides (Vocabulary and Word Study)

Teacher’s Reader

Teaches and Supports • Comprehension, Content Knowledge, Vocabulary, Motivation

• One Teacher’s Reader 
• Includes instructions for Student Reader
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Blackline Masters

Section 1.5 The Third Quest Materials

Blackline Masters (downloadable) 

Teach and Support • Word Study, Fluency, Vocabulary, 
Comprehension, Content Knowledge

• Content Pretest and Posttest
• Opti Chart
• Fluency Chart
• Flashcards (Levels 1–4)
• Pro Work (Homework for Levels 3–8)
• Oral Reading Fluency (ORF) Assessments  

for Levels 1–7 (Student and Scoring copies) 
• Written Quizzes for Levels 3–7
• Certificates
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Presented by Date

In recognition of perseverance, teamwork, 
integrity, and professionalism.

Certifi cate of 
Accomplishment

� esented to

THE THIRD QUEST
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Logbooks (consumable)
Teach and Support • Word Study, Content Knowledge, Vocabulary, Fluency and Proso-
dy, Comprehension, Test Prep, Motivation

Lesson 4

 6. CHAPTER SUMMARY

A. First Reading: Group and individual turns
B. Second Reading: Short Passage Practice (by paragraph)

A Mountain of Evidence

Dinosaur fossils are found in rocks across 170 million years. 
Then, about 66 million years ago, the dinosaur fossils and other 
living things disappear. What happened? 

In 1980, a scientist found a metal. The metal is hard to find on 
Earth. Alvarez thought it was from an asteroid hitting Earth. He 
hypothesized that an asteroid crash triggered the mass extinction.

In the 1990s, a massive crater was found. The crater was 
formed 66 million years ago. The crater was the evidence 
scientists needed. The asteroid crash filled the sky with dust and 
toxic gases. Volcanic activity was triggered around the world. 
Earth was dark for two years. With no sun, many plants and 
animals went extinct.

10

21

26

40

51

60

71

81

92

101

113

116

126

137

142

156

167

176

187

197

208

217

229

232

Use with Partner Timings.
Circle your highest score.

1. WCPM 2. WCPM 3. WCPM 4. WCPM

 7. COMPREHENSION • Central Idea, Text Evidence

A. Which statement best tells the most important idea of the text?

1. A crater proved a massive asteroid triggered a mass extinction 66 million 
years ago.

2. Scientists were happy to � nd a crater from 66 million years ago.
3. � e sky was � lled with dust and toxic gases from 66 million years ago.

B. Underline evidence from the text that best supports the conclusion that an 
asteroid strike triggered the mass extinction.

 8. PARTNER TIMINGS

Go the extra mile. Do as many partner timings as you can.

 9. CLOSING

Total your points on your Opti Chart.

CCSS 
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Level 1 Lesson 2Word Study

A. SOUNDS

★★or
as in
corn

or or for or or form or or more

ea ea eat th th that ea ea team

er er her a a mad u u fun

B. SLOW-MOTION BLENDING

real meal mean meat thing think thank crank

C. WORD RHYMING 

be we he she can plan 6 24

ill will kill still just must 12 30

ear near hear clear would could 18 36

D. MIXED PRACTICE  

1

dream
this
class
happy
streets

2

so
go
no
dino
dinos

3

cannot
can’t

did not
didn’t

4

do not
don’t

is not
isn’t

5

clapped
filled
stunned

2100
2200

 6 7

pan-ic panic
be-gan began
� n-ish � nish
un-der-stand understand 
par-ents* parents

E. AFFIXES

look looked looking grin grinned grinning

� nish � nished � nishing report reporter reporters

F. IRREGULAR WORDS

there where have said from was come 7 21

where come from have was there said 14 28

G. SENTENCE BUILDUPS

� e kids …  � e kids were looking.  � e kids were looking for something to eat. 14 37 60

Mindy …  Mindy asked.  Mindy asked, “Where are the people?” 23 46 69

LOGBOOK
LESSON 4

 1. ARRIVAL 

Professionalism: Be on time and greet your teacher. Get right to work 
on Tasks 2–4. 

 2. SENTENCE FLUENCY • Buildups, Question/Answer

Circle a triangle each time you practice.

What …  What did …  What did scientists observe?
Scientists …  Scientists observed …   Scientists observed that the dinosaurs 
started to disappear.

7

15

18

45

53

56

When …  When did …  When did the dinosaurs disappear?
The dinosaurs …  The dinosaurs disappeared …  The dinosaurs disappeared 
66 million years ago.

26

34

38

64

72

76

      Timing (wcpm):                        

 3. VOWELS AND SYLLABLES

A. Read and trace.

  The vowels are a, e, i, o, u, and y as in baby,  
  fly, and mystery. 
  There is a vowel sound in every syllable.
B. � e vowel sounds are underlined. For each word, tell how many vowel sounds. 

� en read the word.

volcanic      toxic      activity

 4. SURVIVAL GUIDE • Vocabulary and Word Study

Open your Survival Guide to page 26. Professionalism: Sit up, 
stay focused, and keep your place by tracking text. 

 5. READER • Chapter 11, Informational

8
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Level 1 Lesson 2VOCaBulary

★★ev • i • dence n.

Evidence is proof that 
something is true.

Your birth certi� cate is evidence of when you 
were born.
G What is your birth certi� cate? My birth 

certi� cate is . . .
I What else is your birth certi� cate evidence 

of?
G What is stronger evidence of where and 

when you were born — your parents’ word 
or your birth certi� cate?

★★quest n.

A quest is a long and 
di�  cult search for 
something important.

� e divers were on a quest for hidden 
treasure.
G What were the divers on?
G What were they looking for?

G What’s another way to say the researchers 
are looking for a cure for cancer? Start 
with: � e researchers are on a . . .

★★de • scen • dant n.

A descendant is related 
to an earlier generation.

Birds are descendants of dinosaurs.
G What are birds related to?
G Which came � rst — dinosaurs or birds?
G � at’s right. � e birds are the . . .

Ling’s great-grandfather was George Lee. 
G So Ling is a descendant of . . .  
W Who are you a descendant of? Start with: 

I’m a descendant of . . .

★★ex • tinct adj.

Something that is 
extinct has died out. 
When an animal or plant 
species dies out, it is 
extinct.

Millions of years ago, dinosaurs died out.
G We will never see a live dinosaur in a zoo 

because dinosaurs are . . .

Giant pandas are endangered, or in danger of 
dying out.
G Are giant pandas extinct?
G Can you see a panda in some zoos? 
I Why?

BIRD (OSTRICH)
DESCENDANT

DINOSAUR

Survival Guides (nonconsumable)
Teach and Support • Vocabulary, Word Study

Readers (nonconsumable)
Teach and Support • Comprehension, Content Knowledge, Fluency and Prosody


