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WHAT IS THE PARALLEL UNIVERSE?

The Parallel Universe, Season 1 is a reading intervention for students in grades 5–12 and adults 
who have reading difficulties. The Parallel Universe, Season 1 builds foundational reading 
skills within the context of engaging informational text and compelling narrative fiction. The 
program provides video-directed instruction that is guided by in-person coaching in word 
study, vocabulary, comprehension, and fluency. Concurrently, students work on guidelines for 
success that will help them in the world of work: perseverance, teamwork, professionalism, and 
integrity.

WHO IS THE PARALLEL UNIVERSE FOR?

Struggling Adolescent Readers
The Parallel Universe, Season 1 is for struggling readers in grades 5–12 and may include stu-
dents at Tiers 2 and 3.

• General education intervention students
• Special education students
• Students with dyslexia
• EL students (who speak conversational English but struggle with vocabulary, 

comprehension, and fluency in reading)

Sixth-Grade Students and Above

• Students who read between 50–130 wcpm on the Parallel Universe 
Screener

• Students who read between 60–130 wcpm on sixth-grade passages
• Students who read at about a 3.0 to 5.0 grade equivalent

PROGRAM 
BASICS

PROGRAM OVERVIEW
SECTION

1

Program Basics

Students who read 
between 50 and 
59 wcpm will need 
periodic reviews.
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Fifth-Grade Students
The Parallel Universe, Season 1 is also appropriate for struggling fifth-grade students:

• Students who read between 50–130 wcpm on on the Parallel Universe Screener (Students 
who read between 50 and 59 wcpm will need periodic reviews.)

• Students who read between 60–110 wcpm on fifth-grade passages
• Students who read at about a 3.0 to 4.0 grade equivalent

HOW CAN THE PARALLEL UNIVERSE BE IMPLEMENTED?
The Parallel Universe can be taught in the following settings:

• At home: one-to-one
• Virtually: one-to-one and/or in small groups
• At school: one-to-one and/or in small groups

who can teach THE PARALLEL UNIVERSE?
The Parallel Universe is delivered by video lessons but guided by a teacher or tutor (coaches). 
Tutors/coaches working one-to-one do not need to be trained reading specialists. Video-led 
lessons are easy to deliver with a single student.

One-to-one lessons can be delivered by a:

• Teacher or paraprofessional
• Parent or family member (who will follow through)
• Volunteer (retired teachers and community members)
• Cross-age tutor (proficient readers in high school—for example, 

Honor Society students completing community service 
requirements, college students in education programs)

NOTE: See One-to-One Tutorials for selecting and training tutors.

Middle and High School Students: In 2017, 24% of eighth-
grade students scored below basic on the National Assessment 
of Educational Progress (NAEP). While there were significant 
positive changes in scores for students at the 50th, 75th, and 90th 
percentiles, there were no significant changes for students at the 
10th and 25th percentiles (NAEP, 2017).

RESEARCH

SNAPSHOT

“The program is well  
laid out, simple to use.  

We just follow along in the  
book and with the video.”

—Parent, Wisconsin
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Time per Lesson

• 40 to 45 minutes per lesson for one-to-one
• 50 to 55 minutes per lesson for small groups

Number of Lessons:  41 lessons

Commitment:  This intervention is designed for parents and schools committed to 
completing the full Parallel Universe, Season 1 intervention . At post-testing, staff can 
determine next steps .

HOW do the parallel universe, season 1,  
and the third quest compare?

The Parallel Universe, Season 1 parallels the programming of the first half of The Third Quest 
(Levels 0–4 out of 8). The systematic reintroduction of foundational phonics skills, themes (era 
and location of time travel), use of comprehension strategies, and oral reading fluency prac-
tice (accuracy, expression, and rate) are the same in both programs.

In the Parallel Universe, passage reading is about a different set of characters. Informational 
passages are related to the content of The Third Quest but with new topics and information.

The Parallel Universe, Season 1 can stand alone or be used in conjunction with The Third Quest 
as follows:

• Before The Third Quest: If students read below 50–80 wcpm on sixth-grade passages, the 
Parallel Universe can be used to stage a stronger Third Quest entry and completion level.

• After The Third Quest: Students who began The Third Quest between 50–80 wcpm 
and completed The Third Quest between 80–110 wcpm will benefit from additional 
remediation. (Sixth-grade students at the 50th percentile read about 150 wcpm).

• Concurrently with The Third Quest: If students have difficulty keeping up with their  
Third Quest group, the Parallel Universe can be used for a second dose of intervention.

• Supplementary to The Third Quest (at home): If you have a parent or family member who 
has asked for materials to work in at home, The Parallel Universe is the perfect option. See 
“One-to-One Tutorial” for more information.

The daily video lessons are a nice contrast to the teacher-directed Third Quest lessons.
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Materials

School-Based Video License (12 months per school)
For each school license, any number of staff and tutors (home- or school-based) can be given 
access to video lessons for use with students who attend the licensing school.

Level 0 Video Lesson Portal 
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One-to-One Tutorial

• Student Logbook (consumable) 
• Coach’s Manual (optionally nonconsumable)

Coach’s Manuals can be reused if coaches are asked not to make tallies and checkmarks 
in the manual . Coaches will also need to mark errors lightly in pencil and then erase 
them before returning the manual .
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Comprehensive and Research Based

The nature of reading difficulties becomes more complex as students grow older. Stu-
dents who struggle as adolescent readers may have a single targeted need or may be 
weak in many aspects of reading. 

The Parallel Universe includes regular lesson routines that focus on:

• Vocabulary
• Word-Reading Strategies
• Content Knowledge and Big Ideas
• Comprehension Strategies
• Fluency

Reading Difficulties in Older Students

Vaughn et al. (2008) note that the variation in reading-related 
difficulties is greater in older students. For some older students, 
elements related to reading difficulties are sometimes due to weak 
skills in the alphabetic principle, word-reading strategies, and 
fluency. For other older students, limited vocabulary and concept 
knowledge, lack of comprehension strategies, and low motivation 
are both consequences and contributing factors to reading 
difficulties. 

RESEARCH

SNAPSHOT
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Instructional Recommendations

Coyne et al. (2004), summarizing research on vocabulary, identify 
the importance of directly teaching vocabulary words using both 
contextual and definitional information, giving multiple exposures to 
the words, and encouraging deep processing. 

Recommendations from the Institute of Sciences Practice Guide on 
adolescent literacy include providing explicit vocabulary instruction 
and repeated exposure to new words in multiple contexts, and 
allowing sufficient practice sessions during vocabulary instruction 
(Kamil, et al., 2008).

RESEARCH

SNAPSHOT

Beginning with Level 0.3, explicit vocabulary instruction on 2 to 3 words is provided in 
every lesson. Academic and domain-specific words are used in discussions and in text when 
decodable.

Student Logbook • Level 2, Lesson 2 

49LEVEL 2

Lesson 2.2

E. Phrases Read each row 3 times. Check a box each time you read.    

1 won’t list/ en* around * the world better food * 

2 just about to pop jumped in front 70 million years ago

3 for 2,000 years an armored frog started to tremble

F. Af� xes Read the rows 3 times. Check a box each time you read.    

1 evolve    evolves    evolved research  researching  researchers

2 interest    interests    interesting clatter     clatters     clattered

3 listen    listens    listening attack     attacks     attacking

G. Slow-Motion Blending Drag the sounds out, then say the word. Read the row 2 times. Tally each practice.   

1 sleep slop slap lap lip lips

 2. VOCABULARY

 character trait 

A character trait 
describes a person’s 
personality. Examples 
of character traits 
include friendly, 
unfriendly, rude, polite, 
miserable, and cheerful. 
People can have many 
character traits.

When Jada sees someone she 
knows, she always smiles and gets 
excited. Look at the picture. How 
would you describe Jada?

Jada’s character traits are:
1. grumpy, sad, and dishonest
2. friendly, cheerful, and fun
3. pouty, disagreeable, and 

diffi  cult

★ tim-id adj.

Timid is a character 
trait. Someone who is 
timid is shy and afraid 
of things.

Micky had the answer to the math 
problem but was too timid to raise 
his hand. 

Why didn’t Micky raise his hand?
1. He couldn’t hear the teacher.
2. He forgot the question.
3. He was too shy to talk in class.

* New irregular high-frequency word or sound introduced in advance of sequence

vocabulary 



8

Section 1 Program Basics

Student Logbook • Level 2, Lesson 2

50 LEVEL 2

Lesson 2.2

 3. PASSAGE READING • Chapter 15, Narrative Fiction

   A. Read the whole passage for accuracy with an adult. Take turns.  
Answer your coach or teacher’s questions at the numbers.

   B. Read to the dotted line with expression. Repeat as needed. Then read from the 
dotted line to the end with expression. Repeat as needed.

   C. Read for 1 minute and record your score. Repeat when possible.

Not-So-Timid Tansy

Th e Important Where and When:  Madagascar, 70 million years ago

Domingo said, “So, what else do we need to know about 
Madagascar, 70 million years ago?”  (1)

Zara popped another bubble and muttered, “Ask Professor Dino.” 
Domingo looked at Max and said, “Ignore her.”         
Max said, “I do know facts about Madagascar. It is an island 

that was cut off from the rest of the world about 88 million years 
ago. Today, research teams dig up the fossils of crazy-looking 
animals, like that armored frog sitting there—the Beelzebufo 
ampinga. And I know about the dinosaurs that lived on the island. 
But I don’t know how to get us back. I don’t have any answers.”  (2)   

Tansy started to tremble. She kept her lips sealed so her teeth 
wouldn’t clatter. An armored frog was sitting near Zara. It was 
tracking Zara’s bubble—dinner. Zara was just about to pop another 
big bubble when Tansy whispered, “Zara, step back,” but Zara 
wasn’t listening. Tansy jumped in front of her and popped the 
bubble. Splat!  

Zara was mad. “Hey! Timid Tansy, why did you do that?!!!?”
Max grinned and said, “Zara, Tansy just kept you from a frog 

attack!”  (3–5)

11

16

25

33

45

59

70

79

91

105

117

128

139

149

160

162

173

185

186

196

201

--

Use with a partner or on your own.
1. WCPM 2. WCPM 3. WCPM 4. WCPM

 4. COMPREHENSION • Summarizing, Plot Development; Text Evidence, Character Development

A. Where does the chapter take place? It takes place in           ,             years ago.

B. What was the problem? A big                         was about to  

C. What happened at the end of the chapter? Tansy  

D. Character Trait: Underline text evidence that suggests Tansy was not being timid.

 5. CLOSING

PRACTICE 
FOR A 

RECORDING
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48

LEVEL 2 Lesson 2

Not-So-Timid Tansy
Narrative Fiction

   1. WORD STUDY 

A. Sounds Practice for accuracy and automaticity.

Focused Practice

1 sh sh ship sh sh shot sh sh short sh sh shop sh sh wish

2 wh wh what wh wh when wh wh why wh wh where wh wh wheel

3 wa wa water wa wa wand wa wa wander wa wa wants wa wa wasp

Mixed Practice

1 ar ar started th th thought ee ee teeth a a splat ĕ ĕ else

2 -y -y my er er dinner or or corn u u mutter th th that

3 ĕ ĕ kept old old fold a a ago ea ea clean i i grin

B. Rhyming for Automaticity Read each row at least 3 times. Check a box each time you read. 

 •• •• •• PAUSE  • •
1 rack track crack other another

2 need weed seed couldn’t wouldn’t

C. Multisyllabic Words • Buildups Read each row at least 3 times. Check a box each time you read. 

 •• •• •• 
PAUSE

 Finger count syllables. Read it.

1 car far ar- ar-mored armored

2 go no pro pro-fes-sor professor

3 pig fig ig- ig-nore ignore

4 mind kind hind be-hind behind

D. ★ Question Words Read the question words. Use each word in a question. Read the words again. Circle the 3 logos.

1 who what when why where how

       

49LEVEL 2

Lesson 2.2

E. Phrases Read each row 3 times. Check a box each time you read.    

1 won’t list/ en* around * the world better food * 

2 just about to pop jumped in front 70 million years ago

3 for 2,000 years an armored frog started to tremble

F. Af� xes Read the rows 3 times. Check a box each time you read.    

1 evolve    evolves    evolved research  researching  researchers

2 interest    interests    interesting clatter     clatters     clattered

3 listen    listens    listening attack     attacks     attacking

G. Slow-Motion Blending Drag the sounds out, then say the word. Read the row 2 times. Tally each practice.   

1 sleep slop slap lap lip lips

 2. VOCABULARY

 character trait 

A character trait 
describes a person’s 
personality. Examples 
of character traits 
include friendly, 
unfriendly, rude, polite, 
miserable, and cheerful. 
People can have many 
character traits.

When Jada sees someone she 
knows, she always smiles and gets 
excited. Look at the picture. How 
would you describe Jada?

Jada’s character traits are:
1. grumpy, sad, and dishonest
2. friendly, cheerful, and fun
3. pouty, disagreeable, and 

diffi  cult

★ tim-id adj.

Timid is a character 
trait. Someone who is 
timid is shy and afraid 
of things.

Micky had the answer to the math 
problem but was too timid to raise 
his hand. 

Why didn’t Micky raise his hand?
1. He couldn’t hear the teacher.
2. He forgot the question.
3. He was too shy to talk in class.

* New irregular high-frequency word or sound introduced in advance of sequence

49LEVEL 2

Lesson 2.2

E. Phrases Read each row 3 times. Check a box each time you read.    
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F. Af� xes Read the rows 3 times. Check a box each time you read.    
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3 listen    listens    listening attack     attacks     attacking

G. Slow-Motion Blending Drag the sounds out, then say the word. Read the row 2 times. Tally each practice.   

1 sleep slop slap lap lip lips

 2. VOCABULARY

 character trait 

A character trait 
describes a person’s 
personality. Examples 
of character traits 
include friendly, 
unfriendly, rude, polite, 
miserable, and cheerful. 
People can have many 
character traits.

When Jada sees someone she 
knows, she always smiles and gets 
excited. Look at the picture. How 
would you describe Jada?

Jada’s character traits are:
1. grumpy, sad, and dishonest
2. friendly, cheerful, and fun
3. pouty, disagreeable, and 

diffi  cult

★ tim-id adj.

Timid is a character 
trait. Someone who is 
timid is shy and afraid 
of things.

Micky had the answer to the math 
problem but was too timid to raise 
his hand. 

Why didn’t Micky raise his hand?
1. He couldn’t hear the teacher.
2. He forgot the question.
3. He was too shy to talk in class.

* New irregular high-frequency word or sound introduced in advance of sequence

Word Study exercises systematically rebuild foundational skills, focusing on the skills that 
are most problematic for struggling readers. The Parallel Universe includes systematic 
instruction on:

• Phonics: With a focus on building automaticity with vowels and rimes
• Multisyllabic words: With a focus on chunking common letter patterns and affixes
• Sentence fluency: Application of practiced skills in sentences

Word Recognition for Older Students

Vaughn et al. (2008) affirm the need for word-reading instruction for 
older students with reading problems, noting that evidence from 
intervention studies suggests that older students who have decoding 
and fluency deficits benefit from basic word-reading instruction. 

RESEARCH

SNAPSHOT

Word Study 2.2 
(Logbook, pp. 48–49)

word-reading strategies



10

Section 1 Program Basics

Word Study 4.7 (Logbook, pp. 119–120)

119

LEVEL 4 Lesson 7

Jeet’s Mistake!
Narrative Fiction

 1. WORD STUDY 

A. Sounds • Focused Practice Practice for accuracy and automaticity.

1 ★ ue as in   
ue  ue  true ue  ue  blue ue  ue  clue ue  ue  due

2 o_e as in   o_e   o_e    wove o_e   o_e    those o_e   o_e    broke o_e   o_e    code

3 ĕ as in   ĕ  ĕ  best ĕ  ĕ  led ĕ  ĕ  yet ĕ  ĕ  left

4 a_e as in a_e   a_e    game a_e   a_e    square a_e   a_e    gave a_e    a_e    wave

5 a as in ago a  a  alone a  a  away a  a  again a  a  about

B. Mixed Practice Read the underlined part 2 times, then the word. Check a box each time you read.    

1 ugly stood before/ town rushed

2 apple between trays king forward

3 them still house/ elder say

C. Multisyllabic Words • Buildups Read each row at least 3 times. Check a box each time you read. 

 •• •• •• PAUSE  Finger count syllables. Read it.

1 hi bi- si- si-lence silence

2 roll poll stol- stol-en stolen

3 who to do do-ing doing

4 mess yes fes- fes-ti-val festival

5 her per ser- ser-vant servant

D. Irregular Words Read the rows 3 times. Circle a logo each time you read.

1 you said word their was are

2 are have was said been you

3 here* was their been word have

        

* New irregular high-frequency word or sound introduced in advance of sequence

120 LEVEL 4

Lesson 4.7

E. Af� xes Read the rows 3 times. Check a box each time you read.    

1 quote  quoted near  nearest quick  quickly

2 impulsive impulsively hid  hidden speech speechless

F. Sentence Fluency • Expression and Phrasing Your teacher can help with any dif� cult words. Read the rows 
 2 times and circle the logos. Then time yourself.

1 The guilty man … The guilty man will be … The guilty man will be put to death.* 16 72

2 The guilty man … The guilty man shall be … The guilty man shall be put to death. 32 88

3 A servant … A servant pulled … A servant pulled the boy aside. 43 99

4 The queen … The queen was still … The queen was still in the palace. 56 112

    Timing:      wcpm

 2. VOCABULARY

★ panel of elders

A panel of elders is a 
group of older people 
who make decisions 
for the community.

Th e panel of elders made decisions 
and settled problems. 

In many cultures, elders are 
thought to be:
1. wise and just
2. cranky and smart
3. just decrepit

★ quote verb

To quote means to 
repeat words exactly 
as they were said or 
written.

Th e reporter stood outside the 
courthouse and quoted the judge. 
Th e reporter:
1. described what the judge did
2. said exactly what the judge said
3. summarized what the judge said

Who might you quote if you were 
writing a report on U.S. Presidents 
or Canadian Prime Ministers?

 3. MORE WORD STUDY 

A. Related Words Read the row 3 times. Check a box each time you read.    

1 write writer writing written wrote
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sound, rime, and affix sequence
The following chart lists where vowels, digraphs, rimes, and affixes are first practiced. For 
example, in Level 0, students rapidly practice 16 basic letter-sound correspondences to build 
automaticity. In succeeding lessons, a new set of skills is gradually introduced. Once intro-
duced, skills are cumulatively reviewed. To encourage systematic application of the skills, 
student-read text is decodable or keyed to the skills introduced.

a
ant

Level 0.1

o
no

Level 0.1

e
me

Level 0.1

ee
bee

Level 0.1

ook
book

Level 0.1

sh
sheep

Level 0.1

th
the

Level 0.1

ck
sack

Level 0.1

-s
(affix)

Level 0.1

-ed
(affix)

Level 0.1

i
insect

Level 0.2

-ing
(affix)

Level 0.2

er
her

Level 0.3

-er
(affix)

Level 0.3

-ood
good

Level 0.3

u
up

Level 0.4

ea
eagle

Level 1.1

-y
baby

Level 1.1

or
corn

Level 1.2

o
otter

Level 1.3

wh
wheel

Level 1.3

wa
water

Level 1.3

-old
gold (rime)

Level 1.4

a
ago (schwa)

Level 1.4

e
end

Level 1.5

-y
fly

Level 1.5

un-
(affix)

Level 1.6

ar
star

Level 2.1

ou
cloud

Level 2.4

all
ball

Level 2.6

al
also

Level 2.6

oo
moon

Level 3.1

-ly
(affix)

Level 3.3

ay
hay

Level 3.4

a_e
cake

Level 3.6

i_e
kite

Level 3.6

o_e
bone

Level 3.7

ir
bird

Level 4.1

ce
cent

Level 4.1

-ence
(affix)

Level 4.1

pre-
(affix)

Level 4.1

-tion
(affix)

Level 4.2

-tle
(affix)

Level 4.2

ch
chest

Level 4.3

ow
cow

Level 4.5

-tle
(affix)

Level 4.5

u_e
use

Level 4.5

ue
glue

Level 4.7

be-
(affix)

Level 4.8

-ture
(affix)

Level 4.9

Sounds and affixes systemically introduced and reviewed in The Third Quest but not explicitly 
taught in the Parallel Universe, Season 1:

• Letter-sound associations: e_e (these), ur (turtle), ci (city), ea (bread), ai (rain), ge (page), 
gi (giraffe), ow (elbow), igh (night), oi (point), oy (toy), ew (crew), aw (straw), au (author), 
ph (phone), oa (boat)

• Affixes: -est, -ous (famous)
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The Parallel Universe blends background knowledge from the informational text with com-
pelling narrative fiction. Within the informational passages, students learn content knowl-
edge from science, social studies, and geography. 

Summaries of The Parallel Universe, Season 1 Informational Passages

Level Informational Text

1

Science

Scientists demonstrate perseverance as they study the fossils of prehistoric 
animals. The scientific method—observing, asking questions, developing 
hypotheses, testing, and drawing conclusions—provides a framework for 
learning about Earth’s history and animals from Earth’s ancient past.

2

Science

Students learn that background extinctions are part of Earth’s normal history, 
contrasted with mass extinctions that have occurred only five times across 
ancient history. To solve mysteries of the K-T and Permian extinctions, scientists 
use the scientific method.

3
Geography

Geographic information provides relevance to understanding the world’s past 
and present. Level 3 focuses on Asia, with its contrasting weather and terrain, 
and Siberia and its melting permafrost.

Continued

Comprehension and Content Knowledge

“Many of the cognitive skills we want our students to develop— 
especially reading with understanding and successfully analyzing 
problems—are intimately intertwined with knowledge of content. 
When students learn facts, they are not just acquiring grist for 
the mill— they are enabling the mill to operate more effectively. 
Background knowledge is absolutely integral to effectively 
deploying important cognitive processes” (Willingham, 2006, p. 1).

RESEARCH

SNAPSHOT

content knowledge and comprehension
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Continued (Summaries of The Parallel Universe, Season 1 Informational Passages)

3

Science

DNA studies have revolutionized the study of science. Scientists use DNA to 
study long-extinct animals, to solve crimes, and even to clone animals for use on 
farms.

The shifting of tectonic plates causes earthquakes and volcanic activity—Earth 
is constantly evolving.

4

Human History

Through DNA studies, scientists are learning about human migration 
across time.

Mesopotamia is known as the Cradle of Civilization, where farming led to the 
development of classes of people that ranged from slaves to ruling class. Across 
thousands of years, Mesopotamians developed myths, a system of writing, large 
cities, and laws.
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The Parallel Universe uses comprehension strategies to actively engage students. The follow-
ing comprehension strategies are used:

• Answering and generating questions
• Explicit and scaffolded instruction in summarization, plot development, and 

characterization
• Use of text evidence
• Visualization

Strategies and Active Engagement

The National Reading Panel’s (2000) review of research on 
comprehension strategies was conducted with older students and 
therefore is applicable to Third Quest students. Strategies that are 
recommended include answering questions, generating questions, 
summarizing text, using graphic organizers, visualizing, and using 
multiple strategies.

The recommended strategies all require active student engagement. 
“Many researchers think that it is not the specific strategy taught, 
but rather the active participation of students in the comprehension 
process that makes the most difference on students’ comprehension” 
(Kamil, et al., 2008, p. 17).

RESEARCH

SNAPSHOT

comprehension strategies
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68 69LEVEL 2 LEVEL 2

Lesson 2.8

PASSAGE READING INSTRUCTIONS 
1. Gently correct any errors and have the student reread the sentence. Errors include 

misread words and left-out words.
2. Discuss the numbered questions (see “PASSAGE READING • Questions” box). 

• R=Restricted (only one response is correct) 
• U=Unrestricted (many possible correct responses)

If the student struggles, you can reread the text or share your thinking.

68 LEVEL 2

Lesson 2.8

 4. PASSAGE READING • Chapter 21, Informational

   A. Read the whole passage for accuracy with an adult. Take turns.  
Answer your coach or teacher’s questions at the numbers.

   B. Read with expression to the dotted line, then to the end. Repeat as needed. 
   C. Read for 1 minute and record your score. Repeat when possible.

Th e Permian Extinction: Th e Great Dying

The biggest mass extinction in Earth’s history happened 252 
million years ago. People call it the “Great Dying” because almost 
all animal and plant species went extinct.  (1)

Scientists observed. Many plants lived on Earth 299 million 
years ago. There were fish in the sea and animals on land. But then, 
about 252 million years ago, 9 out of ten species vanished.  (2, 3)

Scientists questioned. What happened?

Scientists formed a hypothesis. Massive volcanic eruptions in 
Siberia killed off 9 out of ten plant and animal species.  (4)

Scientists tested their hypothesis. They traveled to Siberia 
and found lava rocks that were 252 million years old. The lava rocks 
proved that there were massive volcanic eruptions when the Great 
Dying happened.  

Scientists formed a conclusion. Dust and gases from the 
massive eruptions blocked the sun. Plant species vanished and the 
food supply collapsed.  (5)

9

20

27

36

50

61

65

73

84

92

105

115

117

126

136

139

148

159

166

175

189

200

--

 

 

 

 

 

 

 

 

Use with a partner or on your own.
1. WCPM 2. WCPM 3. WCPM 4. WCPM

 5. COMPREHENSION • Text Evidence, Summarizing, Analysis and Central Idea

A. What is the topic? 
1. The great volcano
2. Blocking the sun
3. The biggest mass extinction

B. Underline what happened during the Great Dying.
C. Underline what scientists found when they tested their hypothesis.
D. In conclusion, dust and gases blocked the sun. Darkness and cold resulted in the food supply:

1. evolving   
2. collapsing
3. wilting

 6. CLOSING

PRACTICE 
FOR A 

RECORDING

4. PASSAGE READING • Questions 

NOTE: To encourage accuracy, remind 
your student that the goal is to read with 
2 or fewer errors (98% accuracy). Encour-
age your student to � nger track so words 
are not left out, inserted, or misread.

1R Why do scientists call the 
Permian extinction the “Great 
Dying?” (Almost all animal and 
plant species went extinct.)

2R What happened 252 million 
years ago? (Nine out of ten species 
vanished from the Earth.)

3U What questions do you think 
scientists asked? (What caused 
the mass extinction? Was there 
an asteroid strike? How did Earth 
recover?)  

4R What did scientists think caused 
the Great Dying? (Scientists 
wondered if massive volcanic 
eruptions in Siberia caused the 
Great Dying.)  

5R What were the scientists’ 
conclusions? (Dust and gases 
blocked the sun. Plant species 
vanished, and the food supply 
collapsed.)  

Timings

Whenever possible, have 
your student try to improve the 
number of words read correctly 
in a minute. The Goal: accuracy 

� rst, phrasing, and then 
total words per minute.

Scaffolded 
Summarizing

Text Evidence

Item 3U:
Generating 
Questions

Items 1R, 2R, 
4R, 5R:
Answering 
Questions

Text Evidence

Students select a topic in a multiple-choice task.

Students underline supporting evidence.

Students select a conclusion in a 
multiple-choice task.

Coach's Manual Lesson 2.8
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To support reading fluency, The Parallel Universe includes practice with:

• Sentence Fluency
• Passage Reading
• Timed Readings

Coach's Manual, Lesson 3.2 
Sentence Fluency, Expression,  
and Phrasing

76 77LEVEL 3 LEVEL 3

Lesson 3.2

77LEVEL 3

Lesson 3.2

C. Af� xes Read the rows 3 times. Check a box each time you read.    

1 body  bodies mystery  mysteries froze*  frozen

2 big  bigger horse  horses wolf  wolves

D. Sentence Fluency • Expression and Phrasing Read the rows 2 times and circle the logos. Then time yourself.

1
Four* of the seven continents … Four of the seven continents are … Four of the seven 
continents are North America, South America, Africa, and Asia.

15

24

53

62

2
Russia, Canada, and the United States … Russia, Canada, and the United States 
are countries.

36

38

74

76

    Timing:      wcpm

 2. VOCABULARY

★ pre-served adj.

Something that is 
preserved has not 
rotted or decayed.

Scientists studied the preserved 
body of the baby mammoth. 

What does preserved body mean in 
this sentence?
1. Th e body was just a skeleton.
2. Th e body had not rotted away.
3. Th e baby had just died.

By James St. John (CC BY 2.0)

★ an-a-lyze verb

Analyze means to 
carefully study something 
so you can explain it.

Th e scientists analyzed blood 
samples so they could explain why 
Joe was sick. 

Analyzed means the scientists:
1. ran tests
2. took blood samples
3. studied the results of tests

★ DNA noun

DNA is the code that 
determines all the 
characteristics of a living 
thing. Every living cell of 
a plant or animal has its 
own unique DNA.

Scientists can take the DNA of an 
animal from any living cell. DNA 
can be used to identify someone, 
fi nd relatives, and even fi nd cures 
for diseases.

How could scientists fi nd relatives 
of the woolly mammoth?

* New irregular high-frequency word or sound introduced in advance of sequence

1. WORD STUDY (continued)

• Record any errors or dif� cult words.
• Review before the next lesson.

 

 

 

 

 

30-second timings: Words correct × 2

76 77LEVEL 3 LEVEL 3

Lesson 3.2

77LEVEL 3

Lesson 3.2

C. Af� xes Read the rows 3 times. Check a box each time you read.    

1 body  bodies mystery  mysteries froze*  frozen

2 big  bigger horse  horses wolf  wolves

D. Sentence Fluency • Expression and Phrasing Read the rows 2 times and circle the logos. Then time yourself.

1
Four* of the seven continents … Four of the seven continents are … Four of the seven 
continents are North America, South America, Africa, and Asia.

15

24

53

62

2
Russia, Canada, and the United States … Russia, Canada, and the United States 
are countries.

36

38

74

76

    Timing:      wcpm

 2. VOCABULARY

★ pre-served adj.

Something that is 
preserved has not 
rotted or decayed.

Scientists studied the preserved 
body of the baby mammoth. 

What does preserved body mean in 
this sentence?
1. Th e body was just a skeleton.
2. Th e body had not rotted away.
3. Th e baby had just died.

By James St. John (CC BY 2.0)

★ an-a-lyze verb

Analyze means to 
carefully study something 
so you can explain it.

Th e scientists analyzed blood 
samples so they could explain why 
Joe was sick. 

Analyzed means the scientists:
1. ran tests
2. took blood samples
3. studied the results of tests

★ DNA noun

DNA is the code that 
determines all the 
characteristics of a living 
thing. Every living cell of 
a plant or animal has its 
own unique DNA.

Scientists can take the DNA of an 
animal from any living cell. DNA 
can be used to identify someone, 
fi nd relatives, and even fi nd cures 
for diseases.

How could scientists fi nd relatives 
of the woolly mammoth?

* New irregular high-frequency word or sound introduced in advance of sequence

1. WORD STUDY (continued)

• Record any errors or dif� cult words.
• Review before the next lesson.

 

 

 

 

 

30-second timings: Words correct × 2

An Essential Element of Comprehension
Reading fluently is defined as the accurate reading of connected 
text at a conversational rate with appropriate prosody (Hudson et 
al., 2005).

“Fluency is a common area of weakness for many adolescent 
readers” (Carnegie Council on Advancing Adolescent Literacy, 
2011, p. 91). 

RESEARCH

SNAPSHOT

fluency
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115LEVEL 4

Lesson 4.5

 4. PASSAGE READING • Chapter 36, Informational

     A. Read the whole passage with an adult. Take  A. Read the whole passage with an adult. Take 
turns reading paragraphs. Answer questions turns reading paragraphs. Answer questions 
at the numbers.at the numbers.

     B. Listen to the teacher read to the dotted line.  B. Listen to the teacher read to the dotted line. 
Then you read to the dotted line with accuracy Then you read to the dotted line with accuracy 
and expression.and expression.

     C. Do two 30-second timings to the dotted line.  C. Do two 30-second timings to the dotted line. 
Multiply correct words read × 2 and record.Multiply correct words read × 2 and record.

Hammurabi’s Babylon

Though Mesopotamia was one of the world’s greatest ancient 
civilizations, battles were constantly fought by warring tribes. In 1792 
BCE, about 4,000 years ago, Hammurabi became king of the city-state 
of Babylon. At 18 years old, Hammurabi inherited a kingdom from his 
father. Like his father, he wanted to use his military power to control 
the Euphrates River.   (1–3)

In his first years as king, Hammurabi’s army defeated nearby 
cities. Then for the next twenty years, Hammurabi transformed 
Babylon from a small city-state into the center of a massive kingdom. 
He built temples, canals, and city walls. He supported scholars and 
science, and built partnerships with other city-states.  (4)

Babylon became rich and powerful, so it also became a target for 
other rulers. After Hammurabi died, his empire declined. In 1595 BCE, 
Babylon was conquered by tribes from the mountains to the east.  (5)

9

19

31

43

56

59

68

78

90

102

115

118

   

 

 

 

Use with a partner or on your own.
1. WCPM 2. WCPM 3. WCPM 4. WCPM

 5. COMPREHENSION • Central Idea, Text Evidence, Determine Vocabulary

A. Underline evidence that Hammurabi was a powerful king.
B. When Hammurabi died, his empire declined. The word “declined” means:

1. became more powerful
2. became less powerful
3. stayed the same

 6. CLOSING

Tigris R.

Euphrates R.

Mesopotamia
Middle East

Europe
Asia

Africa

Babylon

Student Logbook, Lesson 4.5, Passage Reading: Narrative and Informational Text
Students work on accuracy, expression, and rate.

NOTE: When procedures vary, the cool dude on the video provides instruction. (Changes are 
also provided in the Coach's Manual and Student Logbook.)

Students and coaches read for accuracy 
and comprehension.

The video teacher models expression. 
Then students read for expression.

Students work at an appropriate pace 
with 30-second timings.
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Scope and Sequence

LEVEL 0 

Lesson Phonics Annotations Explicit Vocabulary

0.1

a as in ant
ō as in no
ē as in me

ee as in see
-ook as in book
sh as in sheep

th as in the
-ck as in shack

-s, -ed

Video • Introduction
The Parallel Universe is introduced. Six 
students begin a journey that will test 
their integrity, perseverance, teamwork, 
and professionalism.

NOTE: There is no chapter passage in this 
lesson.

• perseverance
• teamwork
• integrity
• professionalism

0.2

Chapter 1, 
Tansy and 
Domingo

Narrative Fiction

i as in insect
-ing as in swing

Video • Pillars of Success
Six students enter a vortex—six students 
evolving and maturing. Will lessons be 
learned? Will they take the challenge 
and learn to demonstrate the Pillars 
of Success?

Chapter 1 Passage
The first two characters are introduced. 
Tansy is timid—shy and insecure. 
Domingo is bold—a fun-loving and 
gregarious football player.

• timid
• bold
• goal

0.3

Chapter 2, 
Max and Jeet

Narrative Fiction

er as in her
-er

-ood as in good

Video • A Complex Mental Process
Learning to read is a complex mental 
process studied by cognitive scientists. 
Students learn why they will become 
stronger readers by engaging in the 
Parallel Universe.

Chapter 2 Passage
Max and Jeet are introduced. Max has 
lived in Africa and is afraid he won’t fit 
in at this big American school. Jeet sits 
behind Max, kicking his feet and tapping 
his fingers.

• jitters
• Africa
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Lesson Phonics Annotations Explicit Vocabulary

0.4

Chapter 3, 
Zara and Jazzy
Narrative Fiction 

u as in up

Video • The Science of Reading
Two students, two futures . . . One 
student will follow the science of 
reading and create options for a 
promising future. She will control her 
destiny. The other student questions his 
future. Will he take the challenge?

Chapter 3 Passage
Meet Zara and Jazzy. Zara is a gum-
popping smart aleck with a keen wit. 
Jazzy is a responsible student and has 
little patience for the likes of Zara.

• integrity
• perseverance

0.5
Chapter 4, 

Earth Scholars
Narrative Fiction 

Mr. G gets class started, with Zara 
snapping her fingers and Jeet tapping his 
feet. Will these students become Earth 
Scholars? Mr. G grins and begins their 
journey into prehistory.

• scholar
• character traits

LEVEL 1

Lesson Phonics Annotations Explicit Vocabulary

1.1

Chapter 5,  
A Vanishing Act
Narrative Fiction 

ea as in eagle
-y as in baby

Zara, Domingo, Jeet, Tansy, Max, and 
Jazzy are pulled into a swirling vortex. 
Suddenly, all is still. Where are they?

• as quick as a 
wink

1.2

Chapter 6, 
The Vortex

Narrative Fiction

or as in corn

The vortex has transported Tansy, Max, 
Zara, and Domingo 60 to 70 million years 
in the past. They see a Majungasaurus, a 
meat-eating dinosaur, and Max knows 
they are in Madagascar. But where are 
Jeet and Jazzy?

• Madagascar

1.3

Chapter 7, The 
Majungasaurus

Informational

o as in otter
wa as in water
wh as in wheel

Researchers travel to Madagascar, an 
island to the east of Africa. They discover 
the fossils of a Majungasaurus, a meat-
eating dinosaur and fearsome cannibal.

• cannibal
• island
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Lesson Phonics Annotations Explicit Vocabulary

1.4

Chapter 8, 
Teaming Up

Narrative Fiction 

old as in gold
a as in ago (schwa)

Zara thinks they are in a dream, but 
Max warns them of the real dangers a 
Majungasaurus could present. Jeet and 
Jazzy are seen running between the trees. 
The team is reunited.

• Africa (review)

1.5

Chapter 9,  
Fossil Work

Informational

e as in end
-y as in fly

Scientists must show perseverance and 
endless patience as they piece together 
ancient fossils. Research teams dig up 
fossil fragments, transport the pieces 
to labs, and then spend years putting 
together a skeleton.

• fossil
• equipment

1.6

Chapter 10, Two 
Worlds, Two 

Realities
Narrative Fiction 

un-

The team discovers they are in a parallel 
universe. They exist in Madagascar 70 
million years ago and also in their old 
classroom. No one can see or hear the 
team that has been transported into 
prehistoric times.

• prevent
• decrepit

1.7

Chapter 11, 
The Scientific 

Method: Facts Tell 
Earth’s Story
Informational

Scientists use the scientific method 
to learn how Earth has evolved across 
millions of years. By learning what 
happened in Earth’s past, scientists can 
predict what Earth will be like in the 
years to come.

• prove
• evolve

1.8
Chapter 12,  

And Who Will 
Lead?

Narrative Fiction 

Zara’s irresponsibility and sassiness are on 
display in Mr. G’s classroom. Once again, 
Jazzy shows her judgmental side, and Zara 
leaves class.

• bewildered
• character traits 

(review)

1.9
Chapter 13, Goals 
for Domingo and 

Jeet
Narrative Fiction 

Mr. G tells the class that they will study 
Earth’s history. Domingo makes an 
attempt to avoid work, and Jeet copies 
him. Mr. G begins good-natured work on 
integrity.

• professionalism
• integrity (review)
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LEVEL 2

Lesson Phonics Annotations Explicit Vocabulary

2.1

Chapter 14,  
Two Worlds, 70 

Million Years 
Apart

Narrative Fiction 

ar as in star

The team of six is separated from Mr. 
G’s class by 70 million years. Mr. G. uses 
the Majungasaurus as an example of a 
dinosaur species that is linked to today’s 
birds. 

Zara makes another attempt at getting 
Mr. G’s attention but learns they are on 
their own in another time and place.

• inhabit
• species

2.2
Chapter 15, 

Not-So-Timid 
Tansy

Narrative Fiction

Timid Tansy steps up and protects Zara 
from an armored frog. Her character is 
evolving as she faces the challenges of 
prehistoric times

• timid
• character trait 

(review)

2.3
Chapter 16,

Mass Extinctions
Informational

Extinction is a part of Earth’s history. 
Students learn that one to five species 
vanish in a normal year. A mass 
extinction is different. More than half 
of Earth’s plant and animal species go 
extinct quickly.

• extinct
• extinction
• normal

2.4

Chapter 17,  
The K-T Extinction

Informational

ou as in cloud

Scientists use the scientific method to 
solve mysteries. To understand why 
the K-T extinction occurred, scientists 
around the world made observations, 
asked questions, formed hypotheses, 
found ways to test their hypotheses, and 
finally concluded that a massive asteroid 
crashed into Earth, triggering the K-T 
extinction.

• hypothesis
• observe
• evidence

2.5
Chapter 18,  

North America
Informational

Earth is made up of seven continents and 
five oceans that support 8.7 million plant 
and animal species. 

Our continent, North America, is 
bordered by three oceans. The three 
largest countries are Canada, the United 
States, and Mexico. North America is 
also composed of thousands of islands.

• continent
• country
• ocean
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Lesson Phonics Chapter Annotations Explicit Vocabulary

2.6

Chapter 19,  
A Shocking Event

Narrative Fiction 

all as in ball
al as in also

A plastic-like sheet separates the 
parallel universe from Mr. G’s class. The 
team bangs loudly on the sheet. Mr. G 
and the lost team hear a cracking sound. 
Suddenly, Mr. G’s class disappears. 
Domingo yells “Stop,” but Jeet thinks the 
unexpected events are “kind of fun.”

• flashcards
• active recall

2.7
Chapter 20,  

Extinction Events
Informational

Background extinctions are a normal 
part of Earth’s history. One species out 
of every million goes extinct each year. 
In a mass extinction, more than 50% of 
Earth’s species die out. With thousands 
of species going extinct each year, 
Earth may be in the middle of a sixth 
mass extinction.

• extinct (review)
• extinction 

(review)
• research

2.8

Chapter 21,  
The Permian 

Extinction: The 
Great Dying
Informational

Scientists have used the scientific 
method to solve the mystery of the 
Permian extinction. They observed that 
90% of Earth’s species went extinct 252 
million years ago. They asked questions, 
formed a hypothesis, and tested it. 
Scientists have concluded that massive 
volcanic eruptions caused the largest 
extinction in Earth’s history.

• massive
• collapse

2.9
Chapter 22,  

Cut Off From 
Everyone

Narrative Fiction 

The team realizes they are stuck in a 
world with no other humans. Zara thinks 
someone is messing with them. Domingo 
realizes he is hungry. As the teens 
huddle together, the vortex opens up. 
Madagascar and the Majungasaurus are 
left in the past, or are they?

• adapt
• reality

LEVEL 3

Lesson Phonics Annotations Explicit Vocabulary

3.1

Chapter 23, Asia, 
The Largest 
Continent

Informational

oo as in moon

Asia is a massive continent that covers 
30% of Earth’s land and has oceans 
on three sides. The land has many 
contrasts—deserts, mountains, and 
islands. The weather varies from very 
cold in Siberia to very hot in Southern 
Asia.

• contrast
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Lesson Phonics Annotations Explicit Vocabulary

3.2
Chapter 24, 

Siberia
Informational

Siberia is located in the northern 
part of Asia, where the cold results in 
permafrost—land that is frozen year 
round. 

As the Earth warms, the remains of 
animals are being found in the melting 
permafrost. Scientists are studying the 
preserved bodies of animals that are 
thousands of years old.

• preserved
• analyze
• DNA

3.3

Chapter 25,
Pepperoni, 

Crackers, and 
Snickerdoodles
Narrative Fiction

-ly (as in sadly)

The team finds themselves skidding 
across a frozen land in Siberia. Someone 
has started a campfire. Parkas and snacks 
appear out of nowhere. Someone is 
helping them, but who?

A herd of woolly mammoths lumbers 
across the permafrost. Max is optimistic; 
they’ve moved forward in time, perhaps to 
40,000 years in the past.

• distressed
• optimistic

3.4

Chapter 26,
The Vortex’s 
Playground

Narrative Fiction

ay as in hay

Tansy wishes that it was the year 2300 
and the mammoths were clones. Jazzy 
wonders if they are in a video contest, or 
perhaps the vortex’s playground. 

Jeet and Domingo get distracted and run 
with the mammoths—only to disappear.

• clone
• continuous

3.5
Chapter 27,  

Cloning Woolly 
Mammoths

Informational

As the permafrost in Siberia melts, the 
bodies of preserved animals are being 
unearthed. In 2020, a 10,000-year-old 
mammoth skull was found. DNA can be 
extracted from the preserved soft tissue. 
Will long-extinct mammals be cloned 
someday?

• cause
• soft tissue

3.6

Chapter 28,  
DNA: Keys and 

Question
Informational

a_e as in cake
i_e as in kite

DNA studies are helping scientists 
study living things. DNA helps scientists 
identify relatives, study diseases, solve 
crimes, and most recently, clone animals. 
By the year 2020, farmers were cloning 
livestock to develop herds of animals that 
are strong and healthy.

• trait
• cell
• extract
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Lesson Phonics Annotations Explicit Vocabulary

3.7

Chapter 29,  
An Evil Scientist?

Narrative Fiction 

o_e as in bone

The team is left to ponder what happened 
to Jeet and Domingo. Zara hypothesizes 
that they are clones. Max realizes that 
even if they are clones, they need food and 
warmth. Domingo returns to an impulsive 
hug from Tansy. Jeet remains missing.

• impulsive 
(review)

• horizon

3.8
Chapter 30,  

Our Constantly 
Evolving Planet

Informational

Earth is made up of many layers. The 
crust is made of tectonic plates—massive 
slabs of rock. The tectonic plates crash 
into each other, pull apart, and shift, 
causing earthquakes and volcanic 
eruptions. The shifting of the tectonic 
plates across millions of years has caused 
Earth to go from one supercontinent to 
today’s seven continents.

• tectonic plate
• constantly
• transform

3.9
Chapter 31,  

Jeet
Narrative Fiction 

Jeet has not reappeared, causing the team 
to be distressed. In the meantime, the 
team built a fire, gathered food, located 
fresh water, and spent their evenings 
talking about home.

An earthquake shakes the earth and 
a massive crack appears. The vortex 
appears, pulling in the five team 
members. Jazzy yells for Jeet.

• edible
• hunter-gatherers

LEVEL 4

Lesson Phonics Annotations Explicit Vocabulary

4.1

Chapter 32, The 
Beginnings of 

Human Civilization
Informational

ir as in bird
ce as in cent

-ence (as in sentence)
pre- (as in predict)

In the early 1900s, people began digging 
into human prehistory—time before 
writing. Today, using DNA studies, fossils, 
and artifacts, scientists have learned 
that 10,000 humans lived in Africa 
200,000 years ago. By 10,000 years ago, 
humans were living on every continent 
except Antarctica. People had begun 
farming, herding animals, and developing 
settlements. A dramatic shift in lifestyle 
had begun.

• civilization
• migrate
• dramatic
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Lesson Phonics Annotations Explicit Vocabulary

4.2

Chapter 33, 
The Cradle of 
Civilization

Informational

-tion (as in nation)
-tle (as in little)

Mesopotamia is called the Cradle of 
Civilization because the people were 
among the world’s first farmers and 
built the world’s first large cities. The 
people of Mesopotamia also invented 
writing, math, and the wheel. People 
had different roles. Some were slaves. 
Some were laborers. Others were 
tradesmen. An upper class ruled.

• fertile
• barren
• access

4.3
Chapter 34,
Queen Jazzy

Narrative Fiction

-ch as in chest

Six students tumbled from the vortex—
including Jeet. Max recognizes cuneiform 
writing and concludes they have arrived 
in the Cradle of Civilization. From her 
clothing, Jazzy thinks that she is a queen, 
and the others assume they are slaves.

• tunic
• cuneiform

4.4
Chapter 35,

Enki and Human 
Mortality

Narrative Fiction

The people of Mesopotamia created 
myths about their gods and goddesses to 
explain how and why things happened. 
In “Enki and Human Mortality,” the 
people learn how the gods created 
humans and why humans are mortal.

• myth
• mortality

4.5

Chapter 36, 
Hammurabi’s 

Babylon
Informational

ow as in cow
-ple as in apple

u_e as in use

About 4,000 years ago, Hammurabi 
inherited the Mesopotamian city-state of 
Babylon. Through his military power and 
leadership, Hammurabi transformed 
Babylon into the wealthy center of a 
massive kingdom.

• ancient
• inherit

4.6
Chapter 37, 

Innocent Until 
Proven Guilty
Informational

King Hammurabi established the 
first set of written laws. The Code of 
Hammurabi had laws that included 
harsh punishments for those who were 
found guilty. For example, if someone 
stole property from a temple, that person 
would be killed. The code also established 
a principle still held today:  A person is 
innocent until proven guilty.

• justice
• innocent until 

proven guilty
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Lesson Phonics Annotations Explicit Vocabulary

4.7
Chapter 38, 

Jeet’s Mistake!
Narrative Fiction

ue as in glue

In the palace, the girls discover that 
the Beelzebufo has returned. In the 
meantime, the boys are in the town 
square filling jugs with water. When 
slaves walk by with trays of food, Jeet 
impulsively grabs an apple. Jeet is 
dragged away and Max fears for Jeet’s 
life.

• panel of elders
• quote

4.8
Chapter 39, 
Jeet’s Fate

Narrative Fiction

be- (as in began)

Jeet is standing before the panel of 
elders, being tried for stealing an 
apple. The Beelzebufo ampinga causes a 
distraction so the team can escape.

• innocence
• witness

4.9
Chapter 40, 

Take Us Home
Narrative Fiction

-ture (as in picture)

Having narrowly escaped, the team is 
in a cave. A small decrepit boat awaits 
them. Suddenly a vortex appears in the 
water. All six students jump into the 
swirling water. Tansy whispers, “Take us 
home.”

Back at the decrepit school, six students 
walk down the hall together. Are they 
home?

• diversion
• option
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Identification

In general, if students in grades 5–12 have been identified via district or school assessments 
as struggling adolescent readers in either general or special education, The Parallel Universe 
may be of benefit.

What
The Parallel Universe includes a quick screener that assesses oral reading fluency (ORF) to  
determine whether placement is appropriate. This one-minute screener is like a thermometer 
test to determine whether a student has mastered foundational reading skills to a level of  
automaticity.

NOTE: Administration of the Screener and Pretest is a program requirement. Individual  
student goals are based on the Screener.

PROGRAM 
BASICS

GETTING STARTED
SECTION

2

Screening and Placing Students

Reviewing NAEP fourth-grade reading achievement data and oral 
reading fluency scores, White et al. (2021) found the following:

• Advanced proficient readers average 160 wcpm
• Proficient readers average 142 wcpm
• Basic readers average 123 wcpm

• Below basic (high) readers average 108 wcpm
• Below basic (medium) readers average 95 wcpm
• Below basic (low) readers average 71 wcpm

Fluency has been found to be an essential component of 
skilled reading.

RESEARCH

SNAPSHOT
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Screener and Pretest

The Third Quest’S

PARALLEL UNIVERSE

© 2021 MARILYN SPRICK

COACH COPY

Screener and Pretest

Guidelines for Placement

Most students will gain 30 or more words correct per minute (wcpm) across the 41 lessons. The difference 
will be palpable. According to Hasbrouck and Tindal (2017), the average reading fl uency of students in fi fth 
grade and up is about 150 wcpm. Students who score at the 75th percentile read about 170 wcpm.

If the student scores between:

50 and 59 wcpm

The Parallel Universe will 
be of benefi t with periodic 
reviews and end-of-program 
goals from 80 to 89 wcpm.

60 and 130 wcpm
(Target population)

The Parallel Universe will 
be of benefi t with end-of-
program goals from 90 to 
160 wcpm.

131 and 140 wcpm

The Parallel Universe will 
be of benefi t with end-of-
program goals from 160 to 
170 wcpm.

Inventions from Mesopotamia

Across time, life evolved as new inventions and ways of living 
were created by people. � ousands of years ago, the people of 
Mesopotamia became the world’s � rst farmers. � ey no longer 
had to hunt and gather food, so they had time to think, create, and 
make new tools.  

� e people of Mesopotamia were the � rst to invent the wheel. 
First, wheels were used by potters. Years later, people learned how 
to use wheels on carts that were pulled by animals. � e people of 
Mesopotamia were also the � rst to invent a writing system. � ey 
used writing to keep records of what they sold. 

Today, wheels and writing systems are important to our way 
of life. We still use wheels to get from place to place. We still keep 
written records so we can continue to learn from the past and 
those around us.

11

22

31

45

48

59

70

83

94

103

113

128

140

143

154

165

174

188

191

202

213

226

237

246

256

271

283

286

Pretest Date                   Words read      –     errors =      wcpm

Keep pretest information for goal setting at each Checkpoint and to compare pre/post data.

Student            

]

/

/

/

6/4/22  93     3         90
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When 
Schools may wish to identify students for The Parallel Universe intervention:

• In the spring of the previous school year for a fall implementation
• During the year when considering a midyear implementation of The Parallel Universe 

intervention
• At the end of the school year for summer school placement

Materials Needed
• Coach Copy of the Screener and Pretest for each student to be assessed*
• Student Copy of the Screener and Pretest* 
• Screen and Pretest Video*
• A pencil
• A timing device

* Materials are located on the website in Staff Materials, Screening.

Screening and Pretest Video
The Screening and Pretest video walks a student and coach through how to do an oral read-
ing fluency assessment. Once you’ve watched the video, simply assess additional students 
with your own timing device.

Counting Errors
During administration, if the student makes an error, put a slash (/) through the word. (See 
the sample on p. 28.) The following are marked and counted as errors.

• Leaving out a word (omission)
• Misreading a word (mispronunciation)
• Needing help with a word (assistance after 3 seconds)

Do not count the following as errors.

• Insertions: Words added to a sentence (e.g., I see a/the dog.)
• Repeated Words and Phrases: Words added by backing up and rereading
• Self-Corrections: Going back and rereading a misread word correctly

NOTE: Words pronounced differently due to a second language, dialect, or speech issue are 
not counted as errors.
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Administration

1. Read the title to your student. Have your student repeat the title. 
2. Say something like: You’re going to read for one minute. I can help you with a word if you 

have difficulty. Stop reading when I say stop. If you finish before I say stop, go back to the top 
of the passage and keep reading.

3. Start a one-minute timer. 
4. Mark errors. 
5. Say “Stop” after one minute. Make a bracket (]) after the last word read. 
6. On your scoring copy, count and record the total number of words read in one minute, minus 

errors, to determine wcpm.

The following guidelines for placement are located at the bottom of the Coach Copy. 

The Third Quest’S

PARALLEL UNIVERSE

© 2021 MARILYN SPRICK

COACH COPY

Screener and Pretest

Guidelines for Placement

Most students will gain 30 or more words correct per minute (wcpm) across the 41 lessons. The difference 
will be palpable. According to Hasbrouck and Tindal (2017), the average reading fl uency of students in fi fth 
grade and up is about 150 wcpm. Students who score at the 75th percentile read about 170 wcpm.

If the student scores between:

50 and 59 wcpm

The Parallel Universe will 
be of benefi t with periodic 
reviews and end-of-program 
goals from 80 to 89 wcpm.

60 and 130 wcpm
(Target population)

The Parallel Universe will 
be of benefi t with end-of-
program goals from 90 to 
160 wcpm.

131 and 140 wcpm

The Parallel Universe will 
be of benefi t with end-of-
program goals from 160 to 
170 wcpm.

Inventions from Mesopotamia

Across time, life evolved as new inventions and ways of living 
were created by people. � ousands of years ago, the people of 
Mesopotamia became the world’s � rst farmers. � ey no longer 
had to hunt and gather food, so they had time to think, create, and 
make new tools.  

� e people of Mesopotamia were the � rst to invent the wheel. 
First, wheels were used by potters. Years later, people learned how 
to use wheels on carts that were pulled by animals. � e people of 
Mesopotamia were also the � rst to invent a writing system. � ey 
used writing to keep records of what they sold. 

Today, wheels and writing systems are important to our way 
of life. We still use wheels to get from place to place. We still keep 
written records so we can continue to learn from the past and 
those around us.
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271

283

286

Pretest Date                   Words read      –     errors =      wcpm

Keep pretest information for goal setting at each Checkpoint and to compare pre/post data.

Student            

Placing Students
Rank order student assessment scores from low to high. Using the program guidelines for 
placement, place students in groups with similar fluency scores or with individual tutors. 

Scheduling
One-to-one tutoring requires 40 to 45 minutes per lesson. 

• School tutoring may be set up for 2 to 5 days per week.
• Home-based tutoring with a family member may be set up for 2 to 3 days per week. (Fewer 

than 2 days per week will be unmotivating due to the slow pace. More than 3 days per 
week will be overwhelming for most families.)

Small Group instruction requires 50 to 55 minutes per lesson.

• Small Group instruction can be set up for 2 to 5 days per week. (Students will progress at a 
faster pace when lessons are more frequent.)
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Checkpoint Directions and 
Individualized Goal Setting

The following directions are also in the Coach’s Manual.

Checkpoints are short passages that students read for one minute. These brief assessments are 
like a thermometer check and provide valuable information for moving forward. 

At the end of Level 0, students read for one minute. Errors are counted but rate is not assessed 
in this first Checkpoint.

Levels 1–4 Checkpoints: Students are assessed for fluency—words correct per minute (wcpm). 

 • Mid-Level Checkpoints: Administered after the fourth lesson
 • End-of-Level Checkpoints: Administered after the ninth lesson

Goals
Accuracy. Students strive to read each Checkpoint with 0–2 errors. 

Rate. Students work to meet or exceed the number of words read correct per minute as deter-
mined by their pretest score. In the following example, the student’s pretest score was 100. A 
student who exceeds the program goal can also try to beat their previous best score. 

Mid-Level 1 Pretest score 100  +  6 =  106 
End-of-Level 1 Pretest score 100 + 10 =  110
Mid-Level 2 Pretest score 100 + 14 =  114
End-of-Level 2 Pretest score 100 + 18 =  118
Mid-Level 3 Pretest score 100 + 22 =  122
End-of-Level 3 Pretest score 100 + 26 =  124
Mid-Level 4 Pretest score 100 + 28 =  128
End-of-Level 4 Pretest score 100 + 30 =  130

Trendline. Student progress is not always a straight upward progression. The goal is an upward 
trend. Retesting when a student does not meet a goal helps propel students forward. See Fluency 
Charting (optional) in the next section. 

Scheduling Checkpoints
Schedule a separate 5-minute appointment to administer each Checkpoint. If you wish to do a 
Checkpoint at the start of the next lesson, warm up on a previously read passage before admin-
istering the Checkpoint. 
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For groups, you may wish to:  a) recruit other adults to assist, or b) assess a few students across 
2 days and retest only as needed. 

Materials Needed

 • Coach Copy of the Checkpoint for each student (in Appendix A of this manual)
 • Student Copy of the Checkpoint (in Appendix A of the Student Logbook)
 • A pencil
 • Checkpoint videos (on the Lesson Portal page), optional for groups following Level 1 

Mid-Level Checkpoint

Counting Errors

If the student makes an error, put a slash (/) through the word. Count the following as errors:

 • Leaving out a word (omission)
 • Misreading a word (mispronunciation)
 • Needing help with a word (assistance after 3 seconds)

The following habits slow reading down and make reading sound dysfluent. Though they are 
not counted as errors, coach your students to avoid: 

 • Insertions: Words added to a sentence (e.g., I see a/the dog.)
 • Repeated Words and Phrases: Words added by backing up and rereading
 • Self-Corrections: Going back and reading a misread word correctly (Affirm corrections 

but gently guide the student to read words correctly the first time.) 

NOTE: Words pronounced differently due to a second language, dialect, or speech issue are not 
counted as errors.

Administration
Checkpoint videos provide directions, a countdown clock, and tips for moving forward. If you 
wish to conduct Checkpoints without the video directions, use the directions below:

1. Read the title to your student. Have your student repeat the title. 
2. Say something like: You’re going to read for one minute. I can help you with a word if you 

have difficulty. Stop reading when I say stop. If you finish before I say stop, go back to the top 
of the passage and keep reading.

3. Start a one-minute timer. 
4. Mark errors. 
5. Say “Stop” after one minute. Make a bracket (]) after the last word read. 
6. On your scoring copy, count and record the total number of words read in one minute, minus 

errors, to determine wcpm.
7. Underline missed words. Have the student reread sentences before doing a second timing.



33

Section 2 Getting Started

8. Compliment efforts. 
9. Identify just one or two things to work on in the next level. For example:

 • Track with your finger to improve accuracy.
 • Avoid backing up and rereading.

(See Appendix B: Tips to Improve Checkpoint Scores and Word Recognition and Appendix C: 
Tips to Improve Checkpoint Scores and Fluency.)

10. Optional: Chart student progress (see the next page for instructions).

The Third Quest’S

PARALLEL UNIVERSE

© 2021 MARILYN SPRICK

COACH COPY

LEVEL 2
END-OF-LEVEL CHECKPOINT

Th e Skunk Duck Disappears

In a normal year, just one species out of a million will go 
extinct. Today, thousands of species are going extinct every year. 
Scientists ask “why.” � ey are studying past extinctions to � nd 
answers. 

Two hundred years ago, a sea duck lived in North America. It 
was called a Skunk duck. It swam in the sea and hung out on sand 
bars. It would eat small shell � sh. � en the species disappeared. 
� e Skunk duck is extinct.

People do not know why this duck vanished forever. Some 
researchers think humans harmed its food supply. Other 
researchers think that humans harmed its habitat. Still others 
think over-hunting killed o�  the ducks. Scientists keep looking for 
answers. � ey want to understand why species go extinct.

13

23

33

34

46

61

72

77

87

95

104

114

123

136

146

156

157

169

184

195

200

210

218

227

237

246

Date                       1st Reading: Words read      –     errors =      wcpm

Date                      2nd Reading: Words read      –     errors =      wcpm

Accuracy Goal: 0–2 errors          Personal Fluency Goal: Pretest     + 18 =      wcpm

TIP: Underline any errors, practice the words correctly, then reread sentences before doing a second reading.

If your student’s pretest was below 60 wcpm, review Level 2, Lessons 4, 5, 7, and 8 to continue building a 
stronger foundation of skills.

Watch out for small words that are easily misread, like “in” for “on.”

Student            

100

 127         1              126

]

/

118
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Fluency Charting is motivating to many students. As shown in the sample chart below, students 
will be able to see their progress. NOTE: Watch for trendlines versus individual data points. 
If a student dips, repeat the assessment to help with motivation and confidence.

Materials Needed

 • Copy of the Fluency Chart (on inside back cover of the Student Logbook and inside back 
cover of the Coach’s Manual)

 • Pencil and pen (or colored pencil)
 • Screening and Pretest Score

Steps

1. Determine rate goals based on the 
student’s pretest score (see p. GS18). 
Help your student record goals at 
the bottom of the Fluency Chart. 

2. Plot a goal line using a colored 
pencil, pen, or dotted line.

3. Each time your student completes 
a Checkpoint, record words correct 
per minute. Then plot the first 
reading with a dot and the second 
reading with an X. 

4. Connect the dots. 
5. Connect the Xs.
6. Celebrate 0–2 errors. Celebrate any 

data point that: a) is a high score 
for the student or b) exceeds a goal. 

NOTE: We can read orally only as fast 
as we speak. Once students read 180  
to 200 wcpm, they are fully fluent in 
oral reading.

FLUENCY CHART Name  

Starting Date   

 Accuracy goal for all Checkpoints = 0–2 errors

 Goal L1-Mid = Pretest      + 6 =       wcpm

 Goal L1-End = Pretest      + 10 =       wcpm

 Goal L2-Mid = Pretest      + 14 =       wcpm

 Goal L2-End = Pretest      + 18 =       wcpm

 Goal L3-Mid = Pretest      + 22 =       wcpm

 Goal L3-End = Pretest      + 26 =       wcpm

 Goal L4-Mid = Pretest      + 28 =       wcpm

 Goal L4-End = Pretest      + 30 =       wcpm

Goal Posttest  =  Pretest      + 30 =       wcpm

PRETEST

wcpm/errors
           /     

PRE-
TEST

POST-
TEST
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L3
Mid-Level

L3
End-of-Level

L4
Mid-Level

L4
End-of-Level

Date

1st Reading/Errors    /    /    /   /    /    /   /    /    /    /

2nd Reading/Errors    /    /   /    /    /   /    /    /

Directions: In the box above, compute fl uency goals for each Checkpoint. Plot the goals with dots, then connect dots with a colored line. 
After each Checkpoint, plot wcpm for 1st and 2nd readings. Connect the •’s. Celebrate meeting or beating each goal and high score.
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107   8 107            113
107            117
107            121
107            125

107 8    104 2   122 3   149 4  134 2   146 3
                                  190 0   182 0    184 0

107            129
107            133
107            135
107            137
   107           137

x
x x

Congratulate the student for 
reaching full fluency levels.

Section 2 Getting Started+

Fluency Charting (Optional)
Fluency Charting is also in the Coach’s Manual on page  GS21.
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Progress Monitoring:  
Checkpoint Data Excel Spreadsheet

Record Keeping

The Checkpoint Data Excel spreadsheet is located in Staff Materials, Progress Monitoring. 
Click on the icon and the spreadsheet will automatically download to your computer.

Follow the directions at the top of the spreadsheet. A sample student is in Row 1, so you can 
see how the spreadsheet automatically calculates scores once a pretest score is entered.
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Enter student pretest scores from low to high.

1. Pretest: Record the date at the top of the blue column in the white cell. Record individual 
student scores in the appropriate row in the blue column. Goals (in purple) will be auto-
matically calculated in the first column for each Checkpoint.

2. Checkpoints: For each level, record the date in the white cell at the top of the column. 
Record the 1st and 2nd Reading scores in the second column and errors in the third 
column. The accuracy goal is 0–2 errors (approximately 98%).

3. Goals: Goals are automatically calculated to gradually reach a 30-wcpm gain. (Passages 
increase in difficulty.)  

4. Meeting Goals: Shade the cell green if a goal is met or exceeded. Shade the cell orange 
if a goal is not met. (See Appendices B and C in the Coaching Manual for tips to increase 
scores, word recognition, and fluency.)

If a student does not meet his or her goal, have the student read the passage a second time. 
Enter the second test scores and errors in the second row.

NOTE: If the student exceeds his or her score, do not adjust the goal (purple text). As the 
Checkpoints become progressively harder, the purple scores represent reasonable scores. If a 
student exceeds goals, he or she can try to beat the highest score.

Passage readabilities vary widely because passages were written for decodability. Average 
readabilities for each level are as follows:

• Level 1:  4.0
• Level 2:  5.7
• Level 3:  5.6
• Level 4:  6.8

The Checkpoints are decodable and also increase in readability across the program. 

• Screener and Pretest 5.6 • L3 Mid-Level Checkpoint 4.2
• L0 End-of-Level Checkpoint 2 .7 • L3 End-of-Level Checkpoint 4.6
• L1 Mid-Level Checkpoint 3.3 • L4 Mid-Level Checkpoint 4.9
• L1 End-of-Level Checkpoint 3.7 • L4 End-of-Level Checkpoint 5.7
• L2 Mid-Level Checkpoint 3.9 • Pre-/Posttest 5.6
• L2 End-of-Level Checkpoint 4.0
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Interpreting Student Results • Problem Solving
Student ORF scores generally trend upwards; however, there may be good days and bad days. 
Expect an overall upward trend showing that fluency is improving. If a student stalls out 
across more than two Checkpoints:

• Provide additional practice and support. For example, have the student warm-up with a 
previous passage, preview lessons before working with the group, reread passages with 
another student from the group, etc. 

• Follow the prescriptions on the Checkpoints for students who begin the program reading 
50 to 59 wcpm.

• Review the suggestions in the Coach’s Manual, Appendix B, Tips to Improve Checkpoint 
Scores and Word Recognition.

• Review the Coach’s Manual, Appendix C, Tips to Improve Checkpoint Scores and Fluency.

Celebrating Improvements
Student success should be acknowledged and celebrated with each improvement. Provide 
specific descriptive feedback so students know what they have done right. Say things like:

• You improved by 8 words correct per minute—impressive.
• You read with no errors on your first read.
• You improved by 20 words per minute between your first and second read.
• You read smoothly with a nice rhythm.
• You beat the program goal.
• You beat your high score.
• You read with expression.
• I enjoyed listening to you read.

End of Program
Stage a celebration. Read the memo from Quest Central to your students and  ceremoniously 
fill out the Certificate of Accomplishment at the end of each student’s Logbook. Congratulate 
your students. They have made a big step towards reading proficiently.
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Next Steps
To this point, your student has built a foundation in reading skills as outlined in Section 
1 Scope and Sequence. Although the journey through The Parallel Universe, Season 1 has 
ended, your student may benefit from additional intervention. Continue building mastery 
on the following skills by starting The Third Quest or another program that includes explicit 
instruction in multisyllabic word attack and any vowel sounds not yet mastered.

e_e
these

ur
turtle

ci
city

ea
bread

ai
rain

-est
(affix)

-ous
(affix)

ge
page

gi
giraffe

ow
elbow

igh
night

oi
point

oy
toy

ew
crew

aw
straw

au
author

ph
phone

oa
boat


